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Abstract
This study adds to the literature on adult gender role by 
extending adult gender role orientation beyond increases and/or 
decreases on gender related personality attributes, in 
particular increases in self-rated Masculine and Feminine 
ratings. Gender role orientation was examined along three 
dimensions; gender-related personality attributes of self, 
attitudes toward gender role issues, and gender-related 
attributes of others in social contexts. Life stage experience 
and social cognitive functioning influences on gender role 
orientation were examined. The participants were 240 
individuals from five life stages: Life stage 1 - single,
never married; Life stage 2 - married individuals with no 
children; Life stage 3 - individuals with children no older 
than 5 years; Life stage 4 - individuals with at least one 
child between the ages of € and 24; and Life stage 5 - 
individuals with at least one child aged 25 or older. All 
participants completed the Bern Sex Role Inventory, Sex Role 
Orientation scale, Social Paradigm Belief Inventory, and 
Attributions of Others in Social Contexts designed specifically 
for this study. The results indicated that (a) life stage 1 
participants attributed more negative or socially undesirable 
characteristics to targets in instrumental social contexts,
vl
relative to later life stage groups; (b) women rated themselves 
as more interpersonally sensitive than did men; men rated as 
more instrumental than did women; (c) women had more liberal 
attitudes toward gender role issues than did men; and (d) 
social cognitive reasoning did not predict gender role 
orientation. Theoretical and methodological explanations for 
these findings, coupled with implications and future directions 
for research, were discussed.
vii
Introduction
The study of gender role differences in the latter half of 
the life span has received increasing attention over the last 
two decades. Current theoretical perspectives predict that 
gender role orientation (e.g., an individual's gender 
schematicity as to what is appropriate or not in certain 
situations) influences attributions about others in social 
contexts (e.g., work and family situations) and attitudes 
toward gender role issues, and furthermore, changes across the 
adult life span (Block, 1973; Katz, 1986; Livson, 1983; Spence,
1985). These perspectives also acknowledge that individuals 
may exhibit gender role variations in relation to situational 
demands (e.g., becoming a parent) (Feldman & Aschenbrenner, 
1983; Rebecca, Hefner, & Oleshansky, 1976; Sinnott, 1986).
The literature on adult gender role differences is 
limiting, due to both theoretical and methodological problems. 
First, the assessment of gender role orientation is often 
limited to the use of adjective check lists reflecting two 
underlying dimensions, masculinity (M) and femininity (F)
(e.g., the Bern Sex Role Inventory or BSRI, Bern, 1974).
However, the adjective check list approach to gender role 
orientation has been the subject of recent criticism, because 
the underlying structure of the concepts, M and F, may be
1
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multidimensional (Constantinople, 1973; Marsh & Myers, 1986; 
Pedhazur & Tetenbaum, 1979; Spence, 1985).
Second, relying on traditional gender role inventories 
reveals only one component of an individual's gender role 
orientation, for example, increases and/or decreases in self- 
rated masculine and feminine personality attributes. Recent 
theoretical work maintains that gender role orientation should 
include gender as part of a broad social context, that would 
consider an individual's life stage experience (e.g., married, 
presence of children, etc.) (Feldman & Aschenbrenner, 1983; 
Rotheram & Weiner, 1983), attitudes toward gender role issues 
(Ashmore, 1990; Brogan & Kutner, 1976), and gender-related 
attributions about others in social contexts (Ashmore, 1990; 
Deaux, 1984; Deaux & Major, 1987; Spence, 1984).
Third, chronological age is often used as the sole 
criterion of adult gender role differences, although given the 
increased interindividual variability found in adulthood, age 
may not be the only marker of developmental differences 
(Blanchard-Fields & Camp, 1990). Recent research demonstrates 
that social cognitive style is an important marker of adult 
developmental differences (Blanchard-Fields, 1986; Labouvie- 
Vief, Hakim-Larson, & Hobart, 1987). Overall, the literature
3
overlooks the relation between an individual's social cognitive 
functioning and gender role orientation.
The purpose of this research was to conduct a more complete 
assessment of gender role orientation based on current 
theoretical and empirical work on adult gender roles (e.g., 
Katz, 1986; Sedney, 1986; Sinnott, 1986). Thus, gender role 
orientation was examined along three dimensions: gender-
related personality attributes of self, attitudes toward gender 
role issues, and gender-related attributes of others in social 
contexts. In addition, the association of life stage 
experience and social cognitive functioning on these gender 
role dimensions was examined.
In the sections that follow, three theoretical models that 
address adult gender role orientation are presented. These 
models include a cognitive developmental model (Block, 1973) 
and two models that discuss gender role change from an adult 
developmental perspective, addressing the association of life 
stage experience and situational variation on adult gender role 
(Katz, 1986; Rebecca et al., 1976). In the next section, 
several important methodological issues concerning the 
measurement and interpretation of adult gender role differences 
are discussed, followed by a review of the empirical literature 
of adult gender role differences.
Theoretical Perspectives of Gender Role Change 
Early theoretical views of gender role development 
focused on the adoption of a polarized or traditional gender 
role (i.e., if male, then masculine; if female, then feminine) 
early in life with consistency throughout adulthood (e.g., 
Erikson, 1963; Kohlberg, 1966; Mischel, 1966) . However, life 
span developmental theorists criticize such perspectives in 
that they fail to acknowledge that development extends into 
adulthood (Baltes, 1987). Most importantly, an adult 
developmental perspective maintains that development is life­
long, multidimensional, multidirectional, and context-dependent 
(Baltes, 1987). Similarly, adult gender role orientation is 
multifaceted, encompassing gender-related attributes of self 
and others, and attitudes toward gender role issues (Ashmore, 
1990; Katz, 1986; Spence 6 Helmreich, 1980), and is complicated 
further by social moderators of gender role, including life 
stage experience and situational variation (Cunningham &
Antill, 1984; Del Boca & Ashmore, 1980; Rotheram & Weiner,
1983). Thus, a model of adult gender role orientation should 
be flexible, addressing the assumptions of life-long 




The three models presented in this section extend gender 
role change into the adult life span. Block (1973) presents a 
cognitive developmental model of gender role change, that 
incorporates the concept of androgyny as an optimal end state. 
Rebecca et al. (1976) and Katz (1979; 1986) view gender role as 
multifaceted and focus on life stage experience and situational 
variation as gender role moderators.
Block's Androavnv Model
Block (1973) proposes that gender role change parallels 
cognitive and ego development. Her model is an extrapolation 
of Loevinger's (1978) milestones of ego development, 
encompassing dimensions such as interpersonal style (e.g., 
exploitive, responsible) and cognitive style (e.g., stereotypy, 
conceptual complexity). There are four broad phases in Block's 
model that coincide with developmental periods, childhood, 
adolescence, young adulthood, and middle/late adulthood. An 
individual's conceptions of gender role change from diffusion 
in childhood, to conforming in adolescence, with a movement 
toward idealized conceptions of male and female roles in young 
adulthood, and finally toward an integration of masculine and 
feminine personality attributes or androgyny in middle and late 
adulthood.
6
Block defines androgyny as a movement toward the center 
of a hypothetical masculine/feminine continuum. In addition, 
she defines androgyny as the most advanced gender role that 
represents the ideal and final achievement of a mature gender 
role. Following these lines, it would seem that expressing a 
more traditional gender role, such as feminine or masculine, is 
considered less mature developmentally than an androgynous 
role. Block's model has been criticized on the basis of 
failing to address adequately the role of context (Rebecca et 
a l ., 1976). Specifically, the association of life stage 
demands on a person's gender role conceptions, and the role of 
the individual in constructing an adaptive gender role in the 
face of situational constraints (e.g., priority shifts between 
career and family) are not addressed in her model. The next 
two models of gender role change take an adult developmental 
framework, addressing the interdependence between individuals 
and their context.
Gender Role Change as a Function of Flexibility and Context
Rebecca and her colleagues (1976) maintain that 
contradiction and conflict are important components of adult 
gender role change. Rebecca et al .'s model of gender role 
development proceeds through three broad levels: a) an
undifferentiated conception (similar to Block's); b) a
7
polarized view of gender roles (accept conventional gender 
roles and reject the opposite role), where fitting the model 
male or female stereotype is regarded as a necessary step in 
gaining entrance to adult society; and c) a transcendence of 
conventional gender roles. The transcendent individual 
perceives gender roles as dynamic and flexible rather than 
predetermined by prevailing attitudes and/or socially 
prescribed role expectations for women and men. Further, in 
this stage, individuals experience an openness to express their 
human qualities without fear of retribution for violating 
gender role norms (Rebecca et al., 1976).
Rebecca and her colleague's argue that flexibility in 
thinking is a marker of adult gender role. Flexibility allows 
an individual to recognize conflicts and contradiction, and to 
acknowledge that compromises are necessary in certain 
situations (Rebecca et al., 1976). According to their model, 
adult gender role is context-dependent, so that androgyny would 
not necessarily be the "best" or most adaptive gender role.
For instance, the professional world often requires an 
ambitious and competitive style from men and women in order to 
"get ahead." One way of adapting to the situation would be to 
behave in an ambitious and competitive manner, however, it 
would be equally appropriate to change the situation so that it
8
accommodates alternative behaviors and does not compromise 
one's beliefs (Rebecca et a l ., 1976). Further, resolutions are 
situation-and time-specific states which fulfill the demands 
for a particular situation or period of time.
Gender Role Change as a Function of Social and Cognitive Tasks 
Katz (1979; 1986) outlines three broad developmental 
levels of gender roles. Each level is subdivided into two or 
more stages associated with the acquisition of certain 
cognitive and social tasks, and socialization influences (e.g., 
parents, peers, spouse). Level l includes child gender role 
development. Major tasks in childhood focus on categorizing 
the two genders in terms of self and others, learning which 
activities are appropriate for boys and girls, and joining 
same-gender peer groups. Level 2 encompasses adolescence, with 
adjustment to sexual maturation, developing relationships, and 
considering future options as the major tasks. Same gender 
peers are strong sources of influence during early adolescence 
and in later adolescence opposite-gender peers are most 
prominent. Level 3 includes adult gender role development.
This level is divided into three stages corresponding to young, 
middle, and late adulthood. The three life tasks of developing 
an intimate relationship, having (or not having) children and 
parenting, and establishing a career figure prominently in
9
varying degrees in Katz's third level of development. The 
roles of finding a partner, establishing a relationship, 
parenting, and career success are primary concerns during young 
adulthood. Middle adulthood is associated with developing 
and/or re-evaluation of marriage, relationships, and career 
choices, and adjusting to children leaving home. The tasks in 
late adulthood include adjusting to retirement, aging, and 
grandparenting.
Katz's model specifies life-long gender role adaptation 
for both men and women. In correspondence with an adult 
developmental perspective, Katz acknowledges that gender role 
change is multidetermined and context-dependent. For example, 
gender role change may take place for a variety of reasons. At 
the societal level, the normative expectations with regard to 
gender for a twenty-year old girl are very different from the 
expectations for a fifteen-year old girl (Katz, 1986). At the 
psychological level changes in biological and cognitive 
capacities have profound implications for gender role change 
(Katz, 1986). As individuals mature, they are more capable of 
understanding the perspectives of other people or projecting 
themselves into the role of others (Blanchard-Fields, 1986; 
Labouvie-Vief et al., 1987). Thus, an individual's 
expectations and beliefs about gender roles can be expected to
10
change in varying degrees across the adult life span (Katz,
1986).
In summary, Block's (1973) model maintains that adult 
gender role is represented as a movement toward androgyny. 
Rebecca et al. (1976) characterize adult gender role in terms 
of a flexible cognition and an open personal style in response 
to situational demands. Katz (1979; 1986) describes gender 
role development in relation to specific life stage 
experiences, that coincide with changing social and cognitive 
tasks. The models differ in how they portray the relation 
between the individual and the social context in creating 
gender roles.
In Block's (1973) framework, cognition and context figure 
less prominently in an individual's gender role content, 
because androgyny is posited as a teleological end state or 
goal. By contrast, Rebecca et al. (1976) and Katz (1979; 1986) 
maintain that individuals are active in producing their own 
gender role development. Further, from these two perspectives 
gender role is viewed as expansive, i.e., men and women engage 
in a variety of social roles, and also flexible or tolerant of 
diversity, given that situations often arise that challenge an 
individual's gender role beliefs (Katz, 1979; 1966; Rebecca et 
al ., 1976). Thus, adult gender role could include femininity,
masculinity, or androgyny (Katz, 1979; 1986; Rebecca et al., 
1976).
In the empirical literature, a number of studies adopt 
Block's (1973) androgyny model, assessing the presence of 
androgyny in early, middle, and late adulthood (e.g., Fischer 
Narus, 1981; Hyde & Phillis, 1979). However, relatively few 
studies adopt Rebecca et al. (1976) and Katz's (1979; 1986) 
contextual framework (e.g., Feldman & Aschenbrenner, 1983; 
Abrahams, Feldman, & Nash, 1978). Before reviewing the 
empirical literature, methodological issues relevant to its 
interpretation will be discussed first.
Methodological Issues 
There are a number of methodological issues in the 
empirical literature on adult gender roles. These problems can 
be subsumed under three general categories: the measurement 
instruments used to assess gender role orientation, the 
exclusive use of adjective check lists as a measure of gender 
role orientation, and the use of chronological age alone as an 
index of adult gender role differences.
The first issue concerns the measurement instruments used 
to assess gender role orientation, for example, adjective check 
lists such as the Bern Sex Role Inventory or BSRI (Bern, 1974). 
The BSRI yields two global summary scores: Masculinity (M),
Femininity (F) (Androgyny is a combination of M and F ) . These 
global scores are based on responses to items from both M and F 
subscales. This approach has been criticized in part because 
inventories such as the BSRI may be comprised of multiple 
dimensions of both M and F subscales, rather than the two- 
factor structure (M and F) originally proposed (Bern, 1974; 
Constantinople, 1973; Marsh & Myers, 1986; Pedhazur &
Tetenbaum, 1979; Spence, 1985).
A recent investigation examining the BSRI factor 
structure found that multiple dimensions (i.e., Instrumental, 
Interpersonal Sensitivity, and Self-Sufficient) accounted for
12
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men's and women's self-ratings on both M and F subscales 
(Blanchard-FieldS/ Suhrer-Roussel, 6 Hertzog, 1994), supporting 
earlier investigations (e.g., Feldman, Biringen, & Nash, 1981; 
Marsh & Myers, 1986; Pedhazur & Tetenbaum, 1979), and 
demonstrating the inadequacy of the two-factor (M and F) 
solution proposed by Bern (1974). The results from this 
investigation cast doubt on the validity of BSRI 
classifications (i.e., Masculinity, Femininity, and Androgyny) 
based on a two factor model and on the interpretation of these 
classifications. As opposed to a definitive measure of gender 
role orientation, M and F are better conceptualized as a 
pattern of scores on three gender-related personality 
attributes (Blanchard-Fields et a l ., 1994),
The second issue concerns the exclusive reliance on the 
BSRI as the sole measure of adult gender role orientation.
This approach has been criticized because it reveals only one 
component of an individual's gender role orientation, 
specifically a person's endorsement of gender-related 
personality attributes (Ashmore, 1990; McGee & Wells, 1982; 
Sedney, 1986). Ashmore (1990) maintains that an individual's 
gender role orientation includes expectations about men and 
women, attitudes, behavior, social relationships, interests, 
and abilities, in addition to gender-related personality
14
attributes. Thus, Ashmore (1990), as well as others (Ashmore & 
Del Boca, 1986; Deaux & Major, 1987; Katz, 1986; Spence, 1984), 
argue that adult developmental differences In gender role 
orientation should be examined at multiple, complementary 
constructs, including an individual's attitudes toward gender 
role issues, attributions about men and women in social roles, 
and gender-related attributions of self.
The final methodological issue concerns the use of 
chronological age alone as a marker of adult development. A 
number of life span developmental researchers suggest that 
chronological age may not be the best index for capturing 
change in adulthood (Baltes, Reese, 6 Nesselroade, 1988; 
Blanchard-Fields, 1986; Labouvle-Vief et al., 1987; Schaie, 
1993). Other factors have been demonstrated to better predict 
adult developmental differences in coping such as social 
cognitive reasoning (Blanchard-Fields, 1986; Blanchard-Fields & 
Irion, 1988) and context factors (e.g., life stage) (Folkman & 
Lazarus, 1980; McCrae & Costa, 1986). Given that social 
cognitive reasoning style predicts such responses as coping, it 
also may predict adult gender role differences (Kramer & 
Melchior, 1990; Labouvie-Vief, Hakim-Larson, DeVoe, & 
Schoeberlein, 1989). Along these lines, Kramer and Melchior 
(1990) suggest that coping with conflict by making choices and
15
commitments about seemingly disparate roles (e.g., intimacy, 
parenthood, career) has implications for women's social 
cognitive development. Indeed, females have been found to 
experience greater role conflict than males during adolescence 
and early adulthood (Erdwins, Mellinger, & Tyer, 1981; 
O'Connell, Betz, & Kurth, 1989). Moreover, context factors 
such as life stage experience have also been shown to moderate 
adult gender role orientation in a number of studies (Feldman & 
Aschenbrenner, 1983; Abrahams et al., 1978). Thus, social 
cognitive functioning and life stage experience could be 
potential predictors of adult gender role orientation to the 
degree that these factors might influence an individual's 
perceptions of men and women (Del Boca & Ashmore, 1980; Fiske, 
1993; Sedney, 1986; Sinnott, 1986).
In summary, the use of a two-factor model (M, F) of 
gender role orientation would appear to be inadequate given the 
recent identification of multiple dimensions of the BSRI 
(Blanchard-Fields et al., 1994; Feldman et al., 1981; Pedhazur 
& Tetenbaum, 1979). Second, one consequence of the almost 
exclusive reliance on the BSRI to assess adult gender role 
orientation is that little is known regarding developmental 
differences in individuals' gender-related attributions about 
others in various social contexts. Third, research suggests
16
that life stage experience Is a moderator of adult gender role 
differences. Moreover, social cognitive functioning appears to 
be related to adult gender role differences as well.
Empirical Research and Interpretations
The literature on adult developmental differences in 
gender role orientation has focused on two major issues.
First, studies have examined the movement towards an 
androgynous gender role, including examining relationships 
between androgyny and age, and qualitative differences in 
individuals' definitions of masculine and feminine as a 
function of age or gender. Second, other studies have examined 
the moderating effect of context on gender role, including the 
interaction between a respondent's life stage and the 
situational context.
Adult Developmental Differences in Gender Role: Quantitative 
Shift In Femininity. Masculinity, and Androovnv
The majority of studies examining the hypothesis that 
people become androgynous as they get older have used the BSRI 
(Bern, 1974). The research paradigm consists of examining 
responses to masculine and feminine personality attributes in 
several adult age groups. Individuals are classified as 
Feminine, Masculine, or Androgynous based on global summary 
scores on the BSRI.
Hyde and Phillis (1979) and Hyde, Krajnik, and Skuldt- 
Niederberger (1991) sampled men and women from a wide age 
range, 13 to 85 years, using the BSRI. In both studies, Hyde 
and her colleagues found that androgyny in men, but not women,
17
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Increased with age. The Increasing androgyny In men was 
observed in the two oldest age groups (i.e., 41 to 60 years and 
61 and older). Specifically, 31% of men 41 to 60 years old and 
40% of men 61 and over were androgynous, compared to 9% of men 
13 to 20 years old and 4% of men 21 to 40 years old (Hyde & 
Phillis, 1979). The frequency of androgyny was greater in the 
youngest women (13 to 20 years old: 26%; 21 to 40 years: 31%) 
than in the two older groups of women (41 to 60 years: 11%; 61 
and older: 7%) (Hyde & Phillis, 1979). In the 1987 sample 
(Hyde et al., 1991) less than 20% of the 41 to 60 year old men 
were androgynous, and over 40% of the oldest age group were 
androgynous. In women, the frequency of androgyny was greater 
for the youngest and oldest age groups (13 to 20 years: 
approximately 38%; 61 and older: approximately 28%) (Hyde et 
al., 1991).
There are some conflicting results in the androgyny 
literature. Fischer and Narus (1981) sampled men and women 
from 16 to 54 years of age, using the BSRI. They reported that 
androgynous women were "older" than gender-typed women (i.e., 
Masculine or Feminine), however, the mean age for androgynous 
women was 24 years. Androgynous men were not significantly 
older than gender-typed men. In all, more women than men were
19
androgynous {24% compared to 19%, respectively) (Fischer & 
Narus, 1981).
Sinnott (1982; 1984) reported that men and women aged 60 
and older tended to be androgynous, as measured by the BSRI. 
More specifically, 54% (197 persons, 71% female) were 
classified as Androgynous; 26% (97 persons, 88% female) were 
Feminine; 9% (36 persons, 25% female) were Masculine; and the 
remainder were non-gender typed (Sinnott, 1982). No 
comparisons were made with younger age groups. In addition, 
older adults (52.2%) perceived that others expected them to be 
androgynous, and approximately 30% of the individuals 
indicated that elders should express a masculine or feminine 
role (Sinnott, 1982).
In summary, studies using the BSRI to assess adult 
developmental differences in gender role orientation find that 
older men (Hyde & Phillis, 1979; Hyde et al., 1991; Sinnott, 
1982, 1984) and older women (Sinnott, 1982, 1984) are 
androgynous, as assessed by self-reports on the BSRI. Block 
(1973) maintains that an androgynous personality should be 
found in the middle and late adult years. Others have found, 
however, that the frequency of androgyny is greater in young 
women compared to other age groups (Fischer & Narus, 1981; Hyde 
& Phillis, 1979; Hyde et al., 1991). The majority of the
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studies reported here have used cross-sectional methodology 
comparing different age groups observed once. Therefore, it is 
important to keep in mind that the reported relationship 
between androgyny and chronological age may be due to 
individuals' socialization history (a cohort effect) or life 
stage (an age effect).
These studies focus solely on age differences in gender 
role orientation as a personality attribute, specifically a 
move toward androgyny. However, given the current research 
discussed previously suggesting a multidimensional structure of 
the BSRI (Blanchard-Fields et al., 1994; Feldman et a l ., 1981; 
Pedhazur & Tetenbaum, 1979), an alternative classification 
scheme (i.e., Instrumental, Interpersonal Sensitivity, and 
Self-Sufficient) may be more appropriate. A broader approach 
to examine adult gender role orientation is apparent in studies 
examining qualitative differences in men's and women's 
definitions of gender roles and self.
Adult Developmental Differences in Gender Role: Qualitative 
Differences In Conceptions of Masculine and Feminine
Other researchers have focused on the qualitative 
differences in male and female conceptualizations of gender 
roles, since social and interpersonal components of men's and 
women's gender role orientation has been overlooked in gender 
role research (e.g., Deaux, 1984; Del Boca & Ashmore, 1980;
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Gilligan, 1982). For example, Baumrind (1986) and Kramer and 
Melchior (1990) found that more young women than men may take 
advantage of opportunities in their interpersonal encounters to 
resolve work and family conflicts (e.g., her career, husband's 
career, children's needs, etc.) and acknowledge that 
compromises may be necessary to resolve such conflicts. 
Consistent with these findings, the literature on gender 
stereotyping in children indicates that girls have more 
knowledge of both male and female roles, they are more tolerant 
than males of cross-gender activities, and they are less 
stringently gender-typed in their play preferences than are 
boys (Blakemore, LaRue, & Olejnik, 1979; Bryan & Luria, 1978; 
Edelbrock & Sugawara, 1978). Taken together, these studies 
illustrate an important point, that gender roles, work and 
family roles, and activity preferences are areas that an 
individual has developed in social interaction with particular 
others in particular situations (Ashmore 6 Del Boca, 1986; Del 
Boca & Ashmore, 1980; Moerk, 1977).
Two studies suggest that gender role orientation becomes 
more flexible and less traditional or stereotypical in response 
to life stage experiences. Livson (1981) sampled men and women 
longitudinally from the ages of adolescence to the mid-fifties, 
using projective measures and interviews, an indirect method of
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assessing flexibility. The findings suggested that at midlife 
both gender groups integrated masculine and feminine gender 
roles. That is, women tempered an expressive orientation with 
independence and assertiveness, and men tempered the 
instrumental orientation with affiliative qualities. Livson 
(1981) suggests that a key factor in gender role integration at 
midlife is flexibility— becoming more comfortable with self, 
rather than accepting and conforming to traditional gender- 
typed beliefs and socially prescribed roles without questioning 
them.
Similarly, Levinson, Darrow, Klein, Levinson, and McKee 
(1978) found that individualism and separation (traditional 
masculine attributes), were most pronounced at early life 
stages, as men were establishing their careers and engaging in 
active parenting roles. At midlife, a more flexible gender 
role was expressed. Individualism and separateness were 
tempered with compassion and interpersonal sensitivity 
(traditional feminine attributes), reflecting an openness and 
willingness to reformulate traditional gender expectancies and 
roles, given that men's careers had been established and active 
parenting responsibilities had lessened (Levinson et al.,
1978).
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Two studies provide direct evidence for gender role 
flexibility. Kramer and Melchior (1990) found that advanced 
social cognitive development (i.e., relativistic thinking, 
which includes acceptance of contradiction) was related to less 
traditional expectations about gender-related behavior in 
differing contexts in an adolescent and college student sample. 
Individuals were asked questions regarding their future roles 
as paid worker, spouse, and parent, and in addition, how they 
would balance these roles and resolve anticipated role 
conflicts. Females were more likely than males to include the 
idea that commitment to one role would necessitate giving 
something up or performing less well in one role so that more 
time may be devoted to something else. Some women anticipated 
redefining traditional gender roles so that they may develop 
egalitarian marriages. Males were not as likely to see the 
complexity in anticipated roles and they assumed they alone 
could make the best or right decision regarding future 
conflict. In addition, females demonstrated more advanced 
cognitive development than males and there was a developmental 
trend toward relativistic and dialectical reasoning from 
adolescence to young adulthood.
Sedney (1986) examined gender role orientation in a small 
cross-sectional sample of women ranging in age from college
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freshmen to women in their mid-forties (Sedney, 1986). The 
women were asked to describe masculine and feminine, 
differences between the genders, and masculine and feminine 
roles. The older women (mean age - 46.5 years) perceived 
greater flexibility in their conceptions of femininity and 
masculinity since high school, as women they believed they had 
a greater choice of roles than men, only a small number of 
college women had similar perceptions. The older women 
believed there were little consistent differences between the 
genders; however, the youngest women accepted social 
explanations for gender differences. The youngest women 
described gender roles in terms of superficial or surface 
characteristics, and in terms of what a female role afforded 
them, such as having men take care of them because they 
perceived themselves to be less independent than men. In 
contrast, older women's descriptions emphasized their portrayal 
in different roles, such as parent, wife, and career person, 
and how these events had influenced their gender role 
orientation.
In summary, the qualitative literature suggests that 
gender role flexibility appears to share a relationship with 
priority changes based on contextual needs of the moment, such 
as career goals, family, and interpersonal concerns (Kramer &
Melchior, 1990; Levinson et al., 1978; Llvson, 1981; Sedney,
1986), as well as social cognitive development (Kramer & 
Melchior, 1990). Although two studies provide direct evidence 
for gender role flexibility, their findings are somewhat 
limited due to sampling limitations. That is, Sedney (1986) 
sampled a small group of females of a narrow age range and 
Kramer and Melchior's (1990) findings are limited to adolescent 
and college-aged populations. A second limitation in the 
studies reviewed is that variability in life stage experience 
was not explored. The studies presented next examine the 
impact that variability in life stage experience has on adult 
gender role orientation.
Adult Developmental Piffarennaa In Gender Role: The Role of 
Context
A contextual approach to gender role orientation 
maintains that life stage fluctuations and/or situational 
constraints place an individual in a new set of circumstances 
that could foster gender role change (Abrahams et a l ., 1978; 
Feldman & Aschenbrenner, 1983; McGee & Hells, 1982). Sinnott 
(1986) maintains that masculinity, femininity, and androgyny 
can all be adaptive, and lead to positive outcomes, depending 
upon the demands of a particular situation. For example, 
widowhood may change a woman's conception of gender roles, to 
the extent that she now perceives painting the exterior of her
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house to be feminine {e.g., talcing care of the family and 
saving money). However, prior to her spouse's death, she would 
not have painted the house because her husband would have hired 
someone, and also because neighbors perceived the job as 
masculine (Sinnott, 1986).
Other studies provide evidence supporting adult 
differences in gender role as a result of life stage 
fluctuations. Abrahams et al. (1978) examined the impact of 
various life situations, such as anticipation of a first child 
and parenting, on men and women's gender role orientations.
They found that for women, feminine characteristics 
{personality attributes assessed by the BSRI) peaked during 
early parenthood, whereas for men, these characteristics peaked 
in the expectancy situation perhaps in response to the wife's 
emotional needs. Both men and women described themselves as 
masculine in the expectancy situation (only women were 
androgynous), followed by increasing masculine personality 
attributes for men and increasing feminine personality 
attributes for women in the parenting situation (Abrahams et 
al., 1978). In another study, men and women showed changes in 
gender typing (both personality attributes and behavior) from 
expectancy to parenthood, yet the changes led to different 
results (Feldman t Aschenbrenner, 1963). Parenthood was
accompanied with an increase in feminine role behavior, as 
assessed by laboratory observations, and feminine identity 
(self-rated 'Feminine' item from the BSRI) for both men and 
women. Both of these studies indicate that women behaved in 
more traditionally gender-typed ways in the parental role, 
whereas men exhibited more gender-related flexibility, with 
greater enactment of feminine roles, but not at the expense of 
masculine role behaviors or masculine personality 
characteristics. These studies demonstrate an important point, 
that life situation changes, in particular active parenting, 
are associated with adult differences in gender role 
orientation (cf. Gutmann, 1975).
Along similar lines, McBroom (1987) examined the 
relationship among changed life situations (i.e., work status 
and marital status) and men and women's attitudes toward gender 
role issues (e.g., division of labor in marriage). Men and 
women demonstrated more flexible (less traditional) gender role 
attitudes (as assessed by change scores over two time periods) 
the longer they were married (not to each other). Moreover, 
more flexible gender role attitudes were associated with an 
increase in women's self-perceived importance of career. This 
finding suggests that unlike the association of marriage, it is 
not the experience with the role, but the changed importance of
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the role, that Is associated with less traditional gender role 
attitudes (McBroom, 1987).
Rotheram and Weiner (1983) examined the relationship 
between gender role orientation (as assessed by the BSRI), 
stress, satisfaction, and employment status in dual career 
academic couples. Androgynous dual-career persons reported the 
highest personal satisfaction, whereas nonandrogynous nondual­
career persons reported the highest work satisfaction. In 
addition, dual-career status increased personal and work stress 
as well as relationship satisfaction. Androgynous persons 
reported experiencing the greatest work stress, suggesting that 
pressure is created by the desire for greater flexibility in 
gender role behavior while participating in an environment 
which is geared to success using male gender-typed behavior 
(Rotheram & Weiner, 1983).
Cunningham and Antill (1964) studied men and women 
participating in different life roles. The career status of 
women had a differential impact on their gender role adoption 
and on the gender role adoption of their male partners.
Employed women endorsed less feminine personality attributes 
and their male partners endorsed less masculine personality 
attributes (as assessed by the BSRI) than unemployed women and 
their partners. The presence of children in the home was not
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associated with women's or men's self-ascribed masculinity or 
femininity.
A number of investigations have examined women in various 
life roles using multiple personality and psychological 
measures including achievement motivation, affiliation, gender 
role characteristics, self esteem, and adjustment. Erdwins, 
Tyer, and Mellinger (1983) studied married and single middle 
aged career women who described themselves as less feminine 
than younger and older women, and women over 60 years of age 
and middle aged homemakers adhered to conventional feminine 
characteristics. Women who had children or a successful career 
experienced an integration of masculine and feminine 
characteristics (Helson & Moane, 1987). Integration was 
defined as increases in confidence, independence, and 
assertiveness, accompanied by increased nurturance and a belief 
that interpersonal relationships had improved (Helson & Moane,
1987) .
In summary, these studies suggest that adult 
developmental differences in gender role orientation occur in 
response to the dynamics between the context and the 
individual. The studies support the theoretical perspectives 
of Katz (1979; 1986) and Rebecca et a l . (1976), demonstrating 
the adaptiveness of adult gender roles in relation to life
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stage experiences and changing situational demands. Major 
context effects include life stage experiences, for example, 
anticipation of a child (Abrahams et al., 1978; Feldman & 
Aschenbrenner, 1983), parenting (Abrahams et al., 1978; Feldman 
& Aschenbrenner, 1983; Helson & Moane, 1987), dual-career 
(Rotheram & Weiner, 1983), and career status of men and women 
(Cunningham & Antill, 1984; Erdwins et al., 1983; Helson & 
Moane, 1987). Further, male and female gender roles and 
expectations about gender-related issues are related to an 
individual's life stage experience, which can be expected to 
vary throughout adulthood given changes in situational demands 
(Katz, 1979; 1986).
Focus of the Present Research 
The theoretical and empirical literature concerning adult 
gender role challenges earlier assumptions that gender role 
orientation is established early in life and remains stable 
throughout adulthood (e.g., Erikson, 1963; Kohlberg, 1966). An 
adult developmental perspective of gender role orientation 
assumes that development is a life-long process, context- 
dependent, and multi-determined (Baltes, Reese, 4 Lipsett,
1980). The models presented by Katz (1979; 1986) and Rebecca 
et al. (1976) include the contributions of situations, life 
stage experiences, and an active and interactive individual in 
gender role development (Worell, 1981).
As previously discussed, past research has focused on 
adult age differences in gender-related attributes of self 
(i.e., BSRI ratings), qualitative differences in defining 
gender-related roles and behaviors, and the moderating effect 
of context on gender-related attributes of self. However, most 
of what is known about adult gender role orientation rests on 
empirical findings using the BSRI. Most importantly, there are 
three major limitations with this approach.
First, there have been relatively few empirical studies, 
in a developmental context, examining dimensions of gender role 
orientation other than gender-related attributes of self (i.e.,
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BSRI ratings). Blanchard-Fields' and her colleagues 
(Blanchard-Fields et al., 1994) demonstrated that the BSRI is 
not a measure of gender role orientation as originally 
conceived (Bern, 1974), and furthermore, argued that efforts 
should be made to move beyond a personality approach to adult 
gender role orientation. Therefore, it appears that the BSRI 
is of limited value for understanding the complexity of adult 
gender role orientation. Although the association between life 
stage experience and gender role orientation has been examined 
in a handful of studies (Abrahams et al., 1970; Feldman & 
Aschenbrenner, 1983), these studies have not addressed 
dimensions of adult gender role orientation beyond personality 
variables (Ashmore, 1990; Deaux, 1984; Deaux & Major, 1987).
In the present research, the association between life stage 
experience and multiple gender role dimensions, including an 
individual's gender-related attributes of others in social 
contexts, attitudes toward gender role issues, and gender- 
related attributes of self was examined to provide new evidence 
bearing on adult gender role orientation.
Second, studies demonstrating developmental variation in 
later adulthood suggest that chronological age alone may not be 
the most important criterion for observing developmental 
differences (Blanchard-Fields, 1986; Labouvie-Vief et al.,
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1987; Schaie, 1993). Specifically, studies examining the 
relationship between age and styles of reasoning (e.g., 
absolute, relativistic) provide evidence for developmental 
differences in social cognitive reasoning from youth to 
adulthood {e.g., Blanchard-Fields, 1986; Kramer 6 Melchior,
1990; Perry, 1970). These findings have important implications 
for adult gender roles. Specifically, an absolute level of 
social cognitive reasoning has been found to be associated with 
an "either/or" view of the social world (Kramer & Melchior, 
1990). Thus, an absolute social cognitive reasoning style 
might be associated with a rigid view of men and women (i.e., 
males must be masculine and thus, cannot be feminine). To this 
end, the utility of social cognitive functioning as a predictor 
of adult gender role orientation was examined in the present 
study. Two dimensions of gender role orientation, an 
individual's gender-related attributions about others and 
attitudes toward gender role issues (e.g., Kramer & Melchior, 
1990; Katz, 1986; Rebecca et al., 1976; Sedney, 1986) and their 
relationship to social cognitive reasoning were examined.
Third, as discussed previously, the relation among gender 
role dimensions has been relatively overlooked in the empirical 
literature (Ashmore, 1990; Deaux & Major, 1987; Helmreich, 
Spence, & Holahan, 1979; Spence, 1965). Moreover, there are
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few studies examining gender roles within social contexts, 
including the expression of masculine and feminine roles in 
day-to-day situations (Ashmore, 1990; Staines & Libby, 1986; 
Taylor, 1981). To this end, the interrcorrelations among 
gender-related attributes of self, attitudes toward gender role 
issues, and gender-related attributions of others in social 
contexts were examined in this research. A schematic 
representation depicting the three gender role orientation 
dimensions and their relationships to life stage experience and 
social cognitive reasoning are presented in Table 1.
35
Table 1
Sehemat-lr Represent at ion of Variables







1. Gender-related attributes of 
self
X
2. Gender-related attributes of 
others in social contexts
X X
3. Attitudes toward gender role X X
issues
Overview of Expected Outcomes
This study examined adult developmental differences in 
gender role, adopting a multidimensional approach to the 
measurement of gender role orientation. The dimensions under 
investigation included gender-related attributes of self (i.e., 
BSRI), gender-related attributes of others in social contexts 
(e.g., male and female targets), and attitudes toward gender 
role issues. Predictors of gender role orientation included 
life stage experience, participant gender, and level of social 
cognitive reasoning.
Two sets of issues were examined. The first addressed 
the role of life stage experience and gender on the three 
dimensions of gender role orientation just described. The 
second examined relationships between social cognitive 
reasoning and gender on two of the three dimensions of gender 
role orientation (i.e., gender-related attributes of others in 
social contexts and attitudes toward gender role issues). 
Specific hypotheses and expected outcomes are described in turn 
below.
The Association of Life Stage Experience and Gender to the 
Three Dimensions of Gender Role Orientation
b s r i . Blanchard-Fields et a l . (1994) have shown a small 
but significant positive correlation of chronological age with 
Interpersonal Sensitivity, with older adults reporting greater
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interpersonal sensitivity than younger adults. Abrahams et al. 
(1978) demonstrated fluctuations in self-rated masculinity and 
femininity in response to life stage demands. Thus, 
Interpersonal Sensitivity ratings should be greater in the last 
life stage group than in earlier life stages.
Blanchard-Fields et al. (1994) have shown that women are 
more interpersonally sensitive than men, whereas men are more 
masculine (i.e., Self-Sufficient and Instrumental). Thus, 
women should rate higher on Interpersonal Sensitivity than 
Instrumental and Self-Sufficient. Men should rate higher on 
Instrumental and Self-Sufficient than Interpersonal 
Sensitivity.
Male and female targets In social contexts. The ratings 
of male and female targets in expressive social contexts should 
be associated with life stage experience (see Abrahams et al ., 
1978; Feldman & Aschenbrenner, 1983; Sedney, 1986). Thus, we 
should see that participants in the early life stage group, 
relative to the late life stage groups, rate female targets 
higher on positive (i.e., socially desirable) feminine 
characteristics in the expressive social context (Sedney,
1986). Similarly, participants in the early life stage group, 
relative to the late life stage groups, should rate male
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targets higher on positive masculine characteristics in the 
expressive social context (Sedney, 1986),
Attitudes toward gender role issues. Brogan and Kutner 
(1976) have shown that young adults have less traditional 
attitudes toward gender role issues than older adults. Thus, 
participants in early and middle life stage groups should have 
less traditional attitudes toward gender role issues than 
participants in late life stage groups.
The Relationship of Social Cognitive Reasoning to Gender Role 
Orientation
Male and female targets in social contexts. Kramer and 
Melchior (1990) have shown that social cognitive reasoning is 
related to less traditional expectations about men and women's 
roles. In line with these findings, the ratings for male and 
female targets in expressive social contexts should be 
moderated by level of social cognitive reasoning. That is, 
participants scoring at low social cognitive reasoning levels 
tend to attribute more positive feminine characteristics to a 
female target and more positive masculine characteristics to a 
male target in expressive social contexts (see Blanchard- 
Fields, 1986; Kramer & Melchior, 1990; Labouvie-Vief et a l ,,
1987) , Conversely, participants scoring at high social 
cognitive reasoning levels tend to attribute similar levels of 
positive feminine characteristics to both targets, regardless
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of target gender (see Blanchard-Fields, 1986; Kramer &
Melchior, 1990; Labouvie-Vief et al., 1987).
Attitudes toward gender role issues. Participants 
scoring at low levels of social cognitive reasoning should have 
traditional attitudes about gender role issues, whereas those 
scoring at high social cognitive reasoning levels should 
display nontraditional attitudes about gender role issues 
(Kramer & Melchior, 1990; Kramer, Kahlbaugh, & Goldston, 1992). 
Thus, we should see a positive relationship between social 
cognitive reasoning and attitudes toward gender role issues. 
Summary
To summarize, participants from the late life stage group 
should have different views of men and women from those of the 
younger life stage groups because they are from different birth 
cohorts, and thus have experienced different social-historical 
backgrounds. Evidence consistent with this indicates that 
older adults have more traditional views about the roles of men 
and women in society compared with the viewpoint of young 
adults (Brogan & Kutner, 1976). The expected life stage group 
differences in this study, as summarized above, would provide 
further convergent evidence. These outcomes have theoretical 
implications for the models presented earlier (i.e., Block, 
1973; Katz, 1979; Rebecca et al., 1976).
These expected outcomes would also have Important applied 
implications, especially for intergenerational relationships. 
For instance, a mature adult may believe that married couples 
should have children, and moreover, a wife should help to 
establish her husband's career. A young adult may believe that 
both men and women should develop a career, and children may 
not enter into their view of marriage. These points of view 
are very different, and most important, are often acknowledged 
as differences between generations.
Method
Participants
A total of 240 men and women were recruited from the 
greater Baton Rouge area and the subject pool at Louisiana 
State University. The sample consisted of individuals 
representing five life stage groups. Life stage group was a 
primary variable of interest because life experiences as well 
as age have been shown to be associated with individuals' 
expectations about gender roles (Erdwins et a l ., 1983). The 
life stage groups were conceptualized similarly to criteria 
used in studies examining gender role orientation (Erdwins et 
a l ., 1983), intSrrole conflict (Hebert, 1993), and marital 
satisfaction (Hall, 1975; McAuley & Nutty, 1982). Groups were 
defined on the basis of presence and/or absence of marriage, 
presence and/or absence of children, and the ages of children, 
if present (Erdwins et al., 1983; Hall, 1975; Katz, 1979, 1986; 
McAuley & Nutty, 1982). Although a sample based on this 
criteria may not be representative of the general population, 
it is aimed at maximizing the possibility of including 
individuals from a wide age range (i.e., early to mature 
adulthood). The criteria for life stage groups was as follows:
Life Stage l : Single, never married individuals below
the age of 45 years.
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Life Stage 2 : Married individuals with no children.
Life Stage. 3 : Individuals with children no older than
five years of age.
Life Stage 4 : Individuals with at least one child
between the ages of six years and 24 years.
Life Stage S: Individuals with at least one child 25
years of age or older.
The first and second life stage groups were expected to 
be representive of individuals in a career development phase of 
adulthood (Schaie, 1977; Super, 1990). Establishing and 
achieving an occupational role is expected to be most prominent 
during these life stages (Cunningham & Antill, 1984; McBroom, 
1987; Super, 1990). Life stages 3 and 4 represented an active 
parenting or peak child rearing phase of adulthood and has been 
similarly defined in other empirical investigations of gender 
role orientation (Abrahams et al., 1978; Feldman & 
Aschenbrenner, 1983; Gutmann, 1975). Life stage 5 represented 
a less active parenting role in which children are becoming 
increasingly independent and are beginning to move out of the 
parent's home (Gutmann, 1975; McAuley & Nutty, 1982). It is 
imperative that the adult themes of parenting, marriage, 
relationship development, and career achievement presented here 
should not be thought of as restrictive to one particular
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segment of the adult lifespan (Neugarten & Neugarten, 1989). 
Moreover, the life stage groups are based on previous 
theoretical and empirical work (Abrahams et al ., 1978; Erdwins 
et al., 1983; Feldman & Aschenbrenner, 1983; Gutmann, 1975; 
Hebert, 1993) and are designed to categorize the more common 
phases of the adult life span (McAuley & Nutty, 1982).
However, the life stage groups defined here are unlikely to 
find general acceptance, given adult variability in life stage 
demands (Hall, 1975; Neugarten & Neugarten, 1989; Santrock, 
1995).
There were 46 participants (24 women and 24 men) in each 
life stage group. The age ranges for each life stage group 
were as follows: life stage 1 (17 to 35 years); life stage 2
(18 to 43 years); life stage 3 (19 to 44 years); life stage 4 
(22 to 57 years); and life stage 5 (42 to 85 years). A summary 
of life stage characteristics is presented in Table 2.
Informed consent was obtained from all participants (see 
Appendix A ) .
All participants completed a demographic questionnaire, a 
verbal ability measure, and self-rated health questionnaire 
(Blanchard-Fields & Camp, 1990; Kitchener & King, 1981). Life 
stage differences in verbal ability, education, and perceived 
health were analyzed using one-way analyses of variance
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(ANOVAs). Alpha levels for Tukey's honestly significant 
difference (HSD) post hoc tests were set at b  < .05. There 
were statistically significant life stage differences in verbal 
ability, E(4, 239) * 7.93, fi < .01. Life stage 5 (£1 - 31.92,
£E - 5.66), life stage 4 (JJ * 29.69, £E * 5.63), life stage 3 
<M - 28.71, £E - 5.95), and life stage 2 (fcl - 29.54, EH - 6.67) 
participants scored significantly higher on verbal ability than 
did life stage 1 participants (M - 25.27, EE * 5.68). There 
were significant differences in years of education among the 
life stage groups, £1(4, 238) * 3.19, n < .05, with participants 
in life stage 1 (fcl - 13.81, £E - .89) having significantly less 
education than life stage 2 participants (M - 15.40, SE - 
1.91). There were no health differences among life stage 
groups, as assessed by a 4-point self-rated health measure (1 - 
poor, 4 - excellent) (see Table 3).
Instruments
All participants completed the following measures:
Male and female targets In social contexts. Attributions 
of others (male and female targets) in social contexts is a 
personality description task, designed specifically for this 
study and modeled after Blanchard-Fields (1994), The 
methodology for the task is adapted from a perspective designed 
to obtain an individual's gender-related attributions (i.e.,
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Table 2
Life Stage and Gender Characterlatlea of the Sample
Life Stage
Variable 1 2 3 4 5
Women
Age
21.00 26.21 29.21 38.00 56.83
20 1.89 4.40 7 .18 6.52 11 .34
Child's age
— — 2.91 12.31 29. 39
20 — — 1 .65 6.30 11.10
Men
Age
U 21.38 30.33 30 .58 37 .92 60.63
20 3.17 6.02 6.05 7.02 9.36
Child's age
— — 2.58 8. 92 30.55
— — 1.44 5, 66 7.87
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Table 3
Demographic. Verbal, and Health rharacrerlstlcs
Life Stage
Variable 1 2 3 4 5
Vocabulary
Women
H 25.00 28.92 26.71 29.00 33.04
2R 5.33 5.74 5.54 5.70 5.37
Years of education
13.71 15.08 14 .08 13.96 13.33
SR .86 1.61 2.19 2.05 1.81
Self-rated health
3.13 3.42 3.25 3.21 3.21
SR .54 .58 .44 .59 .59
Vocabulary
Men
U 25.54 30.17 30.71 30.38 30.79
SR 6.11 7.56 5.77 5.59 5.84
Years of education
13.92 15.71 15.67 15.79 16.48
fill .93 2.16 2.50 2.65 2.98
Self-rated health
U 3.42 3.08 3.17 3.29 3.25
SR .50 .72 .64 .62 .61
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personality characteristics) of a target person in a social 
context (e.g., home and work-place situations) (Ashmore &
Tumia, 1980; Del Boca & Ashmore, 1980; Staines & Libby, 1986).
Social contexts were selected to represent everyday 
situations portraying individuals engaged in situations with 
family members and co-workers (Cornelius & Caspi, 1987; Staines 
& Libby, 1986). Each context represents everyday situations in 
which individuals can be expected to behave in a specific way, 
according to traditional gender roles which characterize a 
division of labor between men and women (Parsons & Bales, 1955; 
Spence, Deaux, Helmreich, 1987). A traditional expressive 
(i.e., feminine) gender role is being responsive to others' 
needs, defining self in relation to others, and being 
relationship-oriented, whereas a traditional instrumental 
(i.e., masculine) gender role is showing independence, and 
being assertive and solution-oriented. Typically, expressive 
roles are assigned to women, for example, taking responsibility 
for child care and home needs; whereas men are assigned primary 
responsibility for supporting and protecting their family. The 
objective in developing the gender role situations was to 
represent expressive and instrumental roles across social 
contexts (i.e., work, family, etc.). The procedure followed in 
the development of the situations is described next.
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Development of male and female targets In social contexts 
task. Eight situations were originally developed by writing 
action sequences that describe a traditional gender role (i.e., 
expressive, instrumental) in an everyday social context (i.e., 
work, family, etc.). Each situation contains a social context, 
one or more participants, one of whom is designated as the 
target person, and an outcome which represents the result of an 
interaction between the target person and the situation. There 
were eight situations representing the domains of economic 
consumer, home and family, co-worker, and work, with some 
domains appearing more than once (see Appendix C ) .
To ensure that social contexts were represented in the 
situations, a sample of judges (undergraduates and volunteers) 
from the ages of 18 to 73, including 11 females and 10 males 
evaluated all eight situations and categorized them into one of 
five domains: Home and Family, Work, Co-worker, Economic
Consumer, and Other. Results indicated a high degree of 
consensus among judges, with three situations judged as work- 
related, three as home/family-related, one as economic 
consumer, and one as a co-worker (see Appendix D ) . The average 
proportion of respondents rating the situations as work-related 
and home and family-related was .66 and .64, respectively. The 
proportion of respondents rating the situations as co-worker
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and economic consumer were .38 and .57, respectively. Based on 
this procedure the social contexts were represented in the 
situations, however, the co-worker and economic consumer 
situations were less clearly categorized than the other six.
To determine if each of the eight situations could be 
reliably rated as instrumental or as expressive, a second 
sample of undergraduate and volunteer judges (£ * 17; females = 
9, males - 8; age range * 18-71) evaluated a neutral target 
person {with respect to the person's sex), designated as Person 
Y, on four gender-related attributes: Independent, Assertive,
Kind, and Aware of Others' Feelings using a 7-point Likert 
scale (1 * not at all, 7 - very much). Each participant 
evaluated all eight situations. Rank order correlation 
coefficients were computed for each situation to examine the 
reliability among judges using Kendall's coefficient of 
concordance £. Results indicated a statistically reliable (p < 
.05) degree of consensus among judges on the rank ordering of 
the gender-related attributes in six out of eight situations, 
Kendall's £ ranging from .16 to .63 (see Appendix D) . The best 
estimate of the "true" ranking of the situations as 
expressive/instrumental is provided when £  is significant, by 
the order of the sums of the ranks, and not by the magnitude of 
£  (Siegel & Castellan, 1988) .
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Based on the ranking analyses and the categorization 
procedure, four of the original eight vignettes were used in 
this research: two instrumental and two expressive situations
(see Appendix E ) . To control for target gender, participants 
rated either a female target or a male target in a particular 
situation, but not both targets in the same situation.
Research participants were assigned randomly to one of four 
gender role situations based on a counterbalance plan that 
completely crossed target person, participant gender, and 
gender role situation.
Procedure for rating male and female targets In social 
contexts. Each participant rated the target in a situation on 
a set of eight feminine and eight masculine characteristics, 
having known gender linkages (Ogilvie & Ashmore, 1991) (see 
Appendix F ) . Four of the feminine and masculine 
characteristics are "positive" or socially desirable (e.g., 
compassionate and dominant, respectively) and four feminine and 
masculine characteristics include "negative" or socially 
undesirable (e.g., whiny and coarse, respectively) attributes. 
Participants used a seven-point Likert scale <l«Not at all like 
the person, to 7-Very much like the person) to rate the target 
person on all 16 characteristics. A mean feminine and mean 
masculine rating score was calculated on each target person,
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for positive valued as well as negative valued characteristics. 
This procedure yielded two masculine scores ("positive" and 
"negative") and two feminine scores ("positive" and "negative") 
for each vignette.
Cronbach's coefficient alpha was calculated for male and 
female target ratings on each of the four masculine and 
feminine scales within each gender role situation. The 
reliability was adequate for both expressive and instrumental 
gender role situations. Cronbach's alpha coefficients of 
internal consistency ranged from .63 to .91 for expressive 
situations, and from .57 to .88 for the instrumental 
situations.
Bam Sex Role Inventory. The Bern Sex Role Inventory 
(BSRI, Bern, 1974) was used to assess dimensions of gender role 
orientations in each participant. The BSRI contains 60 
descriptive adjectives that individuals rate on a 7-point 
Likert scale response format (1 - Never or almost never true, 7 
- Always or almost always true) (Bern, 1974) . As originally 
proposed by Bern (1974) 20 items comprise a Masculinity scale,
20 items comprise a Femininity scale, and the remainder are 
gender-neutral filler items (see Appendix G ) . Results from a 
confirmatory factor analysis (CFA) study of the BSRI 
(Blanchard-Fields et al., 1994) suggest that Masculinity and
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Femininity are best interpreted as set of gender-related 
personality attributes (see also, Ashmore, 1990; Pedhazur & 
Tetenbaum, 1979; Spence, 1984). Three factors emerged from a 
second-order factor analysis (Blanchard-Fields et a l ., 1994): 
Interpersonal Sensitivity (Cheerful, Affectionate, Loyal, Warm, 
Tender, Loves children, Gentle, Sympathetic, Sensitive to the 
needs of others, Understanding, Compassionate, Eager to soothe 
hurt feelings); Instrumental (Defends own beliefs, Assertive, 
Strong personality, Has leadership abilities, Willing to take 
risks, Makes decisions easily, Willing to take a stand, 
Aggressive, Acts as a leader, Ambitious); and Self-Sufficiency 
(Self-reliant, Independent, Self-sufficient, Individualistic, 
Analytical).
Participants' ratings on items from each factor were 
averaged separately and yielded three scores: Interpersonal 
Sensitivity, Instrumental, and Self-Sufficiency scores. Six 
BSRI items were excluded from participants' scores, 
"Flatterable" [Item 14], "Gullible" [Item 47], "Childlike"
[Item 50], and "Does not use harsh language" [Item 53]), 
because they do not correlate significantly with other BSRI 
items (Blanchard-Fields et al., 1994; Pedhazur 6 Tetenbaum, 
1979). The adjectives "Feminine" [Item 20] and "Masculine" 
[Item 40] were excluded because they appear to be quite
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distinct from the other BSRI items (Blanchard-Fields et a l ., 
1994; Pedhazur & Tetenbaum, 1979).
Reliability for the individual BSRI scales in the present 
sample was quite good. Cronbach's alpha coefficients of 
internal consistency were .86, .80, and .74 for the
Instrumental, Interpersonal Sensitivity, and Self-Sufficient 
subscales.
Attitudes toward gender role Issues. The Sex Role 
Orientation scale (SRO) was used to assess participants' 
attitudes about men and women in a given situation (e.g., 
division of labor in marriage) (Brogan & Kutner, 1976). The 
SRO is a forced-choice instrument consisting of 36 attitude 
statements, representing content areas including: attitudes 
toward the traditional gender-based division of labor in 
marriage; attitudes toward traditional and nontraditional 
employment of women and men; and attitudes toward existing 
stereotypes of appropriate gender role behavior, such as 
standards of dress (Brogan & Kutner, 1976) (see Appendix H).
The SRO was chosen because it conceptualizes attitudes toward 
gender role issues as a continuum ranging from traditional to 
nontraditional and includes beliefs about appropriate behavior 
for both men and women (Brogan & Kutner, 1976).
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Participants responded to each item by selecting 
responses assigned values of 1 (strongly disagree) to 6 
(strongly agree). As a safeguard against response set, twenty 
of the 36 items were phrased in a traditional way and thus 
scored in reverse order (i.e., strongly agree - 1 and strongly 
disagree - 6). The total score is the sum of the numerical 
value of responses to all 36 items, thus total scores could 
range from 36 to 216. The lower the total score, the more 
traditional the participant's attitudes toward gender role 
issues; the higher the total score, the more nontraditional a 
participant's attitudes (Brogan & Kutner, 1976).
Reliability of responses by 298 university undergraduates 
and volunteers (ranging in age from early 20's to middle 50's) 
to the 36 items was calculated by means of the split-half 
method (Brogan & Kutner, 1976). The split-half reliability 
coefficient reported by the authors was .95. Cronbach's 
coefficient alpha calculated for the present sample was 
comparable, £ - .92.
The Social Paradigm Belief Inventory. The Social
Paradigm Belief Inventory (SPBI; Kramer, et al., 1992) was used
as a measure of an individual's social cognitive reasoning
style about the social world. Paradigm beliefs are a set of
implicit assumptions that influence a person's views about
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human nature (e.g., the causes of conflict in relationships) 
(Kramer & Melchior, 1990). The SPBI was chosen because it 
focuses on the social domain and reflects developmental 
progressions in thinking (i.e., from absolute to relativistic 
to dialectical). Prior research indicates that higher levels 
of reasoning (i.e., relativistic and dialectical) are closely 
related to one's ability to vary roles and see the multiplicity 
in roles (wife, mother, worker) (Kramer & Melchior, 1990). 
Therefore, it was expected that higher levels of social 
cognitive reasoning would be related to less traditional 
attitudes toward gender role issues and more egalitarian 
expectations about men and women in social roles. The SPBI is 
a forced-choice preference instrument consisting of 27 items. 
Each item consists of three statements, representing absolute, 
relativistic, or dialectical assumptions, about a particular 
social domain (Kramer et al., 1992) (see Appendix I). 
Participants chose the statement that most closely approximated 
their own thinking. Participants were given one point for an 
absolute response, two points for a relativistic response, and 
three points for a dialectical response. Scores were summed 
across the 27 items for a total possible 81 points.
Reliability of the scale has been established. Treating 
each type of statement (i.e., absolute, relativistic, or
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dialectical) as a separate subscale, Cronbach's alpha 
coefficients of internal consistency were .60, .83, and .84 for 
the absolute, relativistic, and dialectical items, respectively 
(Kramer et al., 1992). The test-retest correlation for the 
scale over a 2-week interval was .77. Coefficient alpha 
calculated for the present sample was comparable, although 
somewhat lower, with £ - .66.
Verbal ahilil-y measure. The second half of the Wechsler 
Adult Intelligence Scale (WAIS) vocabulary subtest (Jastak & 
Jastak, 1965) was used as a measure of verbal intelligence, 
since age-related differences are found in verbal ability 
measures (Blanchard-Fields, 1986; Kitchener & King, 1981;
Schaie & Hertzog, 1983). This measure is faster to administer, 
and because the more difficult items appear on the second half, 
it produces the response variability needed to differentiate 
individuals at differing levels of verbal ability (Kramer et 
al., 1992).
The open-ended word definition measure consists of 20 
words; individuals can receive up to two points (0, 1, or 2) 
per definition, depending on the quality of the definition, for 
a total possible score of 40 (Jastak & Jastak, 1965). The 
short version of the Hechsler vocabulary subtests has been 
demonstrated to be as reliable as the full vocabulary scale and
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is more manageable in administration, scoring, and statistical 
properties than the full scale (Jastak & Jastak, 1965) (see 
Appendix J).
Procedure
Participants were tested individually or in small groups 
in their homes or at the university. The demographic 
questionnaire and vocabulary measure were administered first 
followed by the self-report measures. The order of 
administration of the self-report measures was counterbalanced. 
All participants were assigned randomly to four gender role 
situations (i.e., participants did not rate both the female and 
male target in the same vignette). Written instructions 
appeared with each measure (see Appendices B and F, and G 
through K ) .
Results
Preliminary Analyses
Two sets of analyses were conducted to examine 
relationships among demographic variables and among gender role 
orientation measures. These analyses included correlation 
analyses and univariate tests. The results for each are 
reported below,
Male and female targets in social contexts. Because 
there was no interest in a specific gender role situation, the 
four situations were examined before collapsing across the 
situations portraying the same gender role {i.e., instrumental, 
expressive). Four £-tests were performed on the average 
ratings {i.e., positive masculine, positive feminine; negative 
masculine, negative feminine) from both instrumental and 
expressive situations. Out of 8 t-tests, 5 were statistically 
significant using a Bonferroni correction procedure to control 
for Type I error {a's < .006). The two expressive gender role 
situations were aggregated as were the two instrumental gender 
role situations, producing one expressive and one instrumental 
gender role situation.
Demographic variables. The second analysis assessed the 
relationship among demographic variables and the gender role 
orientation measures to determine if any of the demographic
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variables should be included as covariates in the analyses. 
Intercorrelations between demographic variables (education 
level, vocabulary score, and socioeconomic status) and gender 
role orientation measures (Interpersonal Sensitivity, 
Instrumental, and Self-sufficiency from the BSRI; ratings of 
targets in gender role situations; attitudes toward gender role 
issues) were calculated (see Table 4). Thirteen of 60 
correlation coefficients calculated were statistically 
significant, however, the magnitude of the values were quite 
small (r's < .21), Thus, demographic variables were not used 
as covariates in the analyses.
The Relationship of Life Stage Experience and Gender to Gender 
Rnle Orientation
Life stage differences on the BSRI. To test the 
relationship between life stage experience and participants' 
self ratings on the BSRI, separate univariate analyses of 
variance (ANOVA) were conducted with the BSRI factors, 
Interpersonal Sensitivity, Instrumental, and Self-Sufficient, 
as dependent measures. There were no statistically significant 
differences between life stage groups on the three BSRI factors 
(p's > .05) (see Table 5). Thus, there was no support for 
greater interpersonal sensitivity in the later life stage group 
than in earlier life stage groups.
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Table 4
Correlations Betwattn Gender Rr.l«* Orientation Measures 
and Demographic Variables
Demographic variable
Measure Education Vocabulary SES
PMIMALE -.20** -.12 -.07
PMIFEM -.06 .00 -.01
PMEMALE -.03 .09 .00
PMEFEM -.06 .00 .01
NMIMALE .02 -.17** -.05
NMIFEM .05 -.14* .05
NMEMALE .09 -.05 -.02
NMEFEM .08 -.17** -.05
PFIMALE -.06 -.15* -.01
PFIFEM -.13* -.15* -.04
PFEMALE .08 -.02 .01
PFEFEM -.12 -.05 -.03
NFIMALE .11 -.02 .02
NFIFEM -.04 -.12 .01
NFEMALE .06 -.05 .04
NFEFEM .17** -.06 -.06
ATTITUDE .11 .17** .03
INST -.06 -.10 .11
{table con'd.)
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INS -.17** -.18** -.09
S-SUF .16** .18** .08
Nate. SES - Socio-economic status based on income level. PM 
and PF - Positive masculine and positive feminine ratings, 
respectively. NM and NF - Negative masculine and negative 
feminine ratings. I and E “ Instrumental and expressive social 
contexts. MALE and FEM - male target and female target. For 
example, PMIFEM - Positive masculine ratings (Instrumental) 
female target. ATTITUDE - Attitude toward gender role issues 
rating. INST ■ Instrumental rating (BSRI) ; INS - Interpersonal 
Sensitivity rating (BSRI); S-SUF - Self-Sufficient rating 
(BSRI).
*fi < .05. **£ < .01.
Table 5




Stage H SR h SR
1 5.50 .60 5.44 .67 5.74 .74
2 5.28 .61 5.23 .92 5.79 ,95
3 5.43 .58 5.30 .65 5.69 .65
4 5,45 .51 5.25 .76 5.48 .64
5 5.48 .58 5.15 .93 5.75 .74
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Gender differences on the BSRI. To examine the 
relationship between participant gender and BSRI ratings, 
separate univariate analyses of variance (ANOVA) were conducted 
on the three BSRI factors. As expected, men and women differed 
on Interpersonal Sensitivity ratings, £  (1, 237) - 33.49, p < 
.01. Women scored higher on Interpersonal Sensitivity (M - 
5.63, iiU - ,48) than did men (H ■ 5.23, *■ .60). Gender
accounts for approximately 12% of the variance in participants' 
ratings on Interpersonal Sensitivity. There were no 
statistically significant differences, however, between gender 
and Instrumental ratings (p > .05) or between gender and Self- 
Sufficient ratings (p > .05). Thus, the finding that women 
score higher on Interpersonal Sensitivity than do men 
replicates earlier work with a sample of comparable age {i.e., 
Blanchard-Fields et al., 1994 sample: Mean age - 39.34, ££ - 
16.86; present sample: Mean age - 35.21, ££ - 14.63).
Male and female targets in an expressive social context. 
Separate univariate analyses were conducted on each of the 
gender role situation rating scales (i.e., positive feminine 
and masculine; negative feminine and masculine) to examine life 
stage differences in ratings of male and female targets in 
expressive gender role situations. Alpha levels for Tukey's
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honestly significant difference (HSD) post hoc tests were set 
at p < .05.
There were statistically significant life stage group 
differences on positive masculine ratings for the female 
target, £(4, 239) - 3.19, p < .05. Life stage 3 (M - 5.19,
- 1.05) participants rated the female target higher on positive 
masculine items than did life stage 1 participants (M * 4.43,
££ - 1.48) and life stage 2 participants (M - 4.22, - 1.37).
However, there were no life stage differences on ratings of the 
male target (p > .05). Moreover, there were no statistically 
significant life stage group differences for positive feminine 
ratings, female target or for the male target (o's > .05) (see 
Table 6).
Analyses of life stage differences on negative feminine 
ratings were not statistically significant for male or female 
targets, all p's > .05. The analyses on negative masculine 
ratings, female target and male target were not statistically 
significant, (p's > .05).
Thus, the hypothesis that ratings of male and female 
targets in an expressive social context would be associated 
with life stage experience was partially supported (Sedney, 
1986). Participants from the third life stage group (i.e., 
active parenting group) rated the female target higher on
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M U SH h H sn
1 6.31 .82 4 .43 1.48 1 .79 .88 1.90 .98
2 5.93 1.14 4.22 1.37 1.80 .88 1.73 .87
3 6.39 .74 5.19 1.05 1.70 .97 1.93 1.18
4 6.32 .90 4. 98 1.00 1. 55 .74 1.60 .72
5 6.26 .73 4.72 1.56 1.72 .99 1.55 .94
Male target
1 5.96 1.23 4. 35 1.41 1.94 1.09 1. 91 .99
2 5.97 1.02 4.45 1.34 1.75 .99 1.72 .77
3 6.25 .94 4.57 1.16 1. 95 1.10 1.91 1.10
4 5.90 1. 38 4.32 1.42 1.67 .94 1 .67 .87
5 5.97 1.15 4.95 1.24 1 .72 1 .04 1 .76 1.05
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positive masculine items than did participants from life stage 
groups one (i.e., single, never married) and two (i.e., 
married, no children).
Male and female targets in an instrumental social 
context. Although no specific hypotheses were made about 
responses to instrumental social contexts, participants' 
instrumental gender role situation ratings were examined for 
comparison purposes. The procedure for analyzing the 
instrumental gender role situation was identical to that used 
for examining the expressive gender role situation. That is, 
univariate analyses were conducted to examine life stage 
differences in gender role situation ratings for each rating 
scale (i.e., positive feminine and masculine,* negative feminine 
and masculine).
There were statistically significant life stage group 
differences on negative masculine ratings for the male target, 
£1(4, 239) - 2.43, £ - .049. The post hoc analyses, however, 
indicated that no two groups were significantly different. 
Inspection of the means (see Table 7) indicated that there 
appeared to be differences between life stage one and the other 
groups. To test this, a set of contrast coefficients were 
generated that contrasted group one with the other four groups. 
This analysis revealed that the mean rating for life stage
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group one was significantly different from the other four group 
means, t d i  235) - -2.56, p  < .05. In contrast, there were no 
statistically significant life stage group differences on 
negative masculine ratings for the female target (p > .05). 
Moreover, there were no statistically significant life stage 
group difference on negative feminine ratings for the male 
target or the female target {all p's > .05).
There were no statistically significant life stage group 
differences on positive masculine ratings for the female target 
or for the male target (p's > .05) (see Table 7). Similarly, 
the analyses on positive feminine ratings were not 
statistically significant for the female or male target, all 
p's > .05.
The findings with the instrumental gender role situation 
differ somewhat from those found with the expressive situation. 
First, in the instrumental situation, there were significant 
differences in negative masculine ratings with the male target. 
This was not found in the expressive situation. Second, the 
statistically significant finding with the expressive gender 
role situation (i.e., positive masculine ratings, female 
target) was not replicated here in the instrumental situation.
Life stage differences In attitudes toward gender role 
issues. To test the hypothesis that participants from early
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Table 7








Life Stage a 2D a 2D a 2D a 2D
1 3.80 1.66 5. 66 1.00 2.91 1.38 3.12 1.33
2 3.83 1.51 5. 67 1.04 2. 33 1.33 2.75 1. 35
3 4.40 1.26 5.92 .87 2.28 1.29 3.00 1. 43
4 3.79 1.14 5.55 1.02 2.34 1.41 3.01 1.19
5 3.75 1.61 5.80 1.13 2.45 1.48 3,01 1. 39
Male target
1 4.08 1.63 5.66 1.07 2.53 1.21 3.46 1.48
2 3.90 1.45 5.28 1.18 2.52 1.23 2. 74 1.31
3 3.94 1.20 5.73 .96 2.44 1.23 3.19 1.48
4 3.97 1.49 5.62 1.07 2.18 1.15 2.86 1.30
5 4.04 1.53 5.54 1.19 2.24 1.23 2.76 1.39
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and middle life stage groups have less traditional attitudes 
toward gender role issues than participants in late life stage 
groups, one univariate analysis of variance (ANOVA) was 
conducted. There were no statistically significant life stage 
groups differences in attitudes toward gender role issues, £ > 
.05 (see Table 8). Thus, there was no evidence that 
participants from early and middle life stage groups have more 
nontraditional (i.e., less conservative) attitudes about gender 
role issues than participants in the late life stage group. 
Brogan and Kutner (1976) reported that younger persons were 
most nontraditional in gender role attitudes, whereas older 
persons were most traditional. Brogan and Kutner's sample, 
however, was comprised of different birth cohorts than the 
present sample, and they examined the association between 
chronological age and gender role attitudes rather than life 
stage experience.
Men and women, however, differed in their attitudes about 
gender role issues. Women scored more nontraditional than men, 
£(1,239) - 24.78, b  < *01 (see Table 6). Gender accounts for 
approximately 9% of the variance in participants' attitudes 
toward gender role issues. Thus, the present findings 
demonstrate that women have less traditional attitudes toward 
gender role issues than men do. These findings replicate those
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Table 8
Life Stage and Gander Responses to Attitudes Toward Gander 
Role Issues
Women Men
Life Stage U sn
1 187.58 21.52 170.33 23.16
2 193.13 19.11 165.71 32. 93
3 190.71 20.70 177.33 20. 94
4 180.04 21.61 177.75 20.85
5 181.08 21.91 167.54 24.21
All Life Stages 186.51 21.29 171.73 24. 90
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of Brogan and Kutner (1976) who reported that the scores of 
women and men differed significantly, with women scoring more 
nontraditional than men.
The Relationship of finrlal Cognitive Reasoning to Gender Role
Orientation
A series of multiple regression analyses were conducted 
in order to examine the ability of social cognitive reasoning 
and participant gender to predict gender role orientation. 
Separate regression analyses were conducted for each gender 
role orientation measure of interest, participants' ratings of 
male and female targets in social contexts and participants' 
attitudes toward gender role issues. In addition, it should be 
noted that in these analyses, the male and female target 
ratings were aggregated, given that there were very few 
differences in participants' ratings of male and female targets 
in the analyses already reported.
These analyses were conducted to show that social 
cognitive reasoning contributed to participants' ratings in 
social contexts. There were two sets of analyses; a) social 
cognitive reasoning variable entered first, followed by 
participant gender, then b) entering the variables in reverse 
order. The order of entry of the variables, social cognitive 
reasoning and participant gender, was varied to determine how
12
much the social cognitive reasoning variable adds to predicting 
ratings above and beyond what participant gender does.
Male and female targets In an expressive social context. 
The hypothesis that participants' social cognitive reasoning 
score would predict their ratings of male and female targets in 
social contexts was tested by entering the predictors in 
specified orders. In the first model, social cognitive 
reasoning scores were entered, followed by participant gender. 
In the second model, participant gender was entered first, 
followed by social cognitive reasoning score. This procedure 
was carried out in order to examine the unique contribution of 
social cognitive reasoning to predict participants' ratings in 
the expressive gender role situation.
The results of the multiple regression analyses are shown 
in Table 9. The cumulative fi* associated with the addition of 
each variable entered into the regression equation is presented 
in the first column. The increment in fi1 appears in the second 
column. The £ statistic, and £  value that shows the
statistical significance of the increment in fi1, appear in the 
third, fourth, and fifth columns. Inspection of the table 
indicates that participant gender and social cognitive 
reasoning do not contribute to participants' positive ratings 
of others in an expressive social context.
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In contrast, the results for negative ratings reveal a 
different picture. Participant gender accounted for 
approximately 6.4% of the variance in negative feminine ratings 
after social cognitive reasoning was partialled out (Model 1). 
Social cognitive reasoning accounted for less than 1% of the 
variance in negative feminine ratings when it was entered last 
(Model 2). The regression analyses with negative masculine 
ratings showed that participant gender accounted for 1.8% of 
the variance when it was entered last in the regression 
equation (Model 1). Social cognitive reasoning failed to 
account for any substantial variance in participants' negative 
masculine ratings. Taken together, these results provide no 
substantial evidence that social cognitive reasoning is a 
predictor of participants' ratings of male and female targets 
in an expressive social context.
Male and female targets in an instrumental social 
context. Although no specific hypotheses were made about 
responses to instrumental social contexts, participants' 
instrumental gender role situation ratings were examined for 
comparison purposes. The procedure for analyzing the 
instrumental social context was identical to that used for 
examining the expressive situation.
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Inspection of Table 10 indicates that participant gender 
and social cognitive reasoning do not contribute to positive 
feminine ratings. Participant gender, however, when entered 
second, accounted for approximately 2% of the variance in 
positive masculine ratings (Model 1).
The results from the negative ratings are comparable to 
those reported previously with the expressive gender role 
situation and negative ratings. Social cognitive reasoning 
accounted for 3.6% of the variance in negative feminine ratings 
when it was entered last, after participant gender (Model 2). 
Participant gender accounted for 6.0% of the variance in 
negative feminine ratings when it was entered last, after 
social cognitive reasoning (Model 1). Inspection of Table 10 
indicates comparable results for negative masculine ratings. 
Both social cognitive reasoning and participant gender are 
significant predictors of participants' negative masculine 
ratings in the instrumental social context although each 
variable accounts for no more than 6% of the variance.
Relationship among attitudes toward gender role iasues 
and social cognitive reasoning. The hypothesis that social 
cognitive reasoning would be positively related to 
participants' attitudes toward gender role issues score was 
examined by calculating intercorrelations between the two
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variables of interest. The analyses were carried out 
separately for men and women. The relationship between the two 
variables is positive in both gender groups, {women: £ * .44,
p < .01; men: £  - .54, p < .01). Thus, participants scoring
at higher levels of social cognitive reasoning display more 
nontraditional attitudes toward gender role issues.
Conversely, participants with lower social cognitive reasoning 
scores displayed more traditional attitudes about gender role 
issues. Although these findings suggest that social cognitive 
reasoning is related to a person's views about what is 
appropriate behavior for men and women, the nature of the 
relationship is not clear. Thus, a person's attitudes about 
gender role issues may be associated with their social 
cognitive style.
The Relationship Among Gender Role Orientation Measures
In order to examine the relationships among gender role 
orientation measures, intercorrelations were calculated between 
the three measures. The analyses were carried out separately 
for men and women {see Tables 11 and 12). The patterns of 
correlations in both gender groups suggests weak to non­
existent relationships between the different gender role 
orientation ratings.
Table 11
Intercorrelations Among Gender Role Orientation Measures for Women
2 3 4 5 6 7 8 9 10 11 12
1. ATTITUDE .31** .02 .07 .00 .00 .02 -.09 .07 - .02 .15 .00
2. 5-SUF — .05 .50** -.01 .00 .05 -.0B -.05 .07 .22* .09
3. INS — .08 -.01 -.21* -.17 c*O1 .36** .28** .16 .39**
4. INST — .08 -.03 .06 .04 -.03 .15 .07 .14
5. NFE — .38** .62** .37** -.37** .20* -.24** .03
6. NFI — .41** .70** -.08 -.19* -.01 -.12
7. NME — .50** -.23* .21* -.03 .00
e. nmi — .09 -.11 .09 .10
9. PFE — .20* .44** .28**
10.PFI — .21* .31**
11.PME .36**
12.PHI
Note. ATTITUDE = Attitude toward gender role issues score. S-SUF = Self-sufficiency rating 
(BSRI). INS = Interpersonal sensitivity rating (BSRI). INST - Instrumental rating (BSRI). 
NFE = Negative Feminine (Expressive) rating. NFI = Negative feminine (Instrumental) rating. 
NME = Negative masculine (Expressive) rating. NMI = Negative masculine (Instrumental) 
rating. PFE = Positive feminine (Expressive) rating. PFI - Positive feminine (Instrumental) 
rating. PME = Positive masculine (Expressive) rating. PMI = Positive masculine 
(Instrumental) rating.
* £ < .05. ** a  < .01.
ODo
Table 12
Intercorrelations Among Gender Role Orientation Measures for Men
2 3 4 5 6 7 8 9 10 11 12
1. ATTITUDE .18 .00 .02 -.08 .18* -.05 -.21* .05 - .01 .02 -.01
2. S-SUF — .13 .56** -.05 -.12 -.11 -.13 .09 -.08 .11 .08
3. INS — .34** - .34** -.25** -.28** -.13 .39** .08 .12 .12
4 . INST -- -.16 .00 -.15 .05 -.11 -.06 .12 .14
5. NFE — .53** .70** .52** -.30** .05 -.32** .10
6. NFI — .55** .74** -.08 -.13 -.11 -.20*
7. NME — .59** -.32** .14 -.01 -.06
S. NMI — .01 -.07 .05 .00
9. PFE — .11 .28** .26**
10.PFI — .22* .26**
11.PME — .36**
12.PM1
Mote. ATTITUDE = Attitude toward gender role issues score. S-SUF = Self-sufficiency rating 
(BSRI). INS = Interpersonal sensitivity rating (BSRI). INST = Instrumental rating (BSRI). 
NFE = Negative Feminine (Expressive) rating. NFI = Negative feminine (Instrumental) rating. 
NME - Negative masculine (Expressive) rating. NMI = Negative masculine (Instrumental) 
rating. PFE = Positive feminine (Expressive) rating. PFI = Positive feminine (Instrumental) 
rating. PME = Positive masculine (Expressive) rating. PMI = Positive masculine 
(Instrumental) rating.
* £ <  .05. * * £ <  .01.
Discussion
The results of this study point to the importance of 
conducting multidimensional assessments of adult gender role 
orientation. The primary intent of this study was to move 
beyond the almost exclusive reliance of examining adult 
differences in gender role orientation from a personality 
perspective, in response to recent empirical and theoretical 
work (e.g., Ashmore, 1990; Ashmore & Del Boca, 1986; Blanchard- 
Fields et al., 1994). The personality approach has been the 
primary research focus in the majority of investigations of 
gender role orientation, and where adult gender role 
differences are found, the primary tool for assessing these 
differences has been the BSRI (Bern, 1974).
Two major issues were addressed in the current study, in 
response to recent research and current thinking in adult 
development (Baltes, 1987; Blanchard-Fields, 1986, 1994; 
Blanchard-Fields, Jahnke, & Camp, 1995). The first concerned 
an examination of the relationship between life stage 
experience and gender on multiple indices of gender role 
orientation. The second concerned the utility of social 
cognitive reasoning as a marker of adult gender role 
differences. The general findings of this study, coupled with
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implications and recommendations for further research will be 
discussed in turn.
The Relationship of Life Stage Experience and Gender to Gender 
Role Orientation
Although life stage experience was not critically related 
to individuals' gender role orientation, as others have 
suggested (e.g., Abrahams et al., 1978; Feldman &
Aschenbrenner, 1983; Levinson et al., 1978; Livson, 1983; 
Sedney, 1986), there were noteworthy life stage differences 
found in the present study. First, single, never married 
individuals attributed more negative masculine characteristics 
to the male target in the instrumental social context than did 
individuals in all other life stage groups. An instrumental 
context is traditionally defined in terms of individuation and 
autonomy, and is accepted as necessary in occupational and 
achievement-oriented settings (Kramer & Melchior, 1990).
Perhaps achieving a stable occupation is of primary concern to 
the participants from the first life stage group (i.e., 
occupational goals are highly valued) (see Schaie, 1977; Super, 
1990). Thus, given such expectations about career development, 
these participants could have assigned high negatively-valued 
ratings to the male target because they perceived that the 
target was not behaving appropriately in an achievement- 
oriented situation (i.e., instrumental context).
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Second, the active parenting group (i.e., life stage 
group three) endorsed higher positive masculine characteristics 
for female targets in the expressive situation than did 
participants in life stages one and two. Expressive situations 
are traditionally defined as relationship-oriented, and 
behaviors associated with expressive situations include caring 
for others', responding to others' needs, and defining self in 
relation to others (Gilligan, 1982; Kramer & Melchior, 1990). 
Perhaps life stage three participants see the value of positive 
masculine characteristics (as well as positive feminine 
characteristics) more so than the life stage groups that are 
not involved in active parenting.
The life stage group differences just described should be 
interpreted with caution due to the nature of the cross- 
sectional design used in this investigation. It is important 
to keep in mind that the five life stage groups sampled here 
represent different birth cohorts, and the environments that 
these individuals have experienced can be expected to be quite 
diverse. Thus, any differences found here may be due to life 
stage experience, time of measurement, or to cohort-related 
effects (Back & Bourque, 1970) .
Men and women responded differently on two gender role 
orientation measures: gender-related attributes about self
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(BSRI) and attitudes toward gender role issues. First, women 
and men differed on the Interpersonal Sensitivity dimension 
of the BSRI. Women rated themselves as more interpersonally 
sensitive than did men, replicating the results of Blanchard- 
Fields and her colleagues (Blanchard-Fields et al,, 1994).
Second, women had more liberal attitudes toward gender
role issues (e.g., attitudes about the division of labor in
marriage and toward standards of dress) than men. Perhaps
these data are reflective of the strength of women's desire to
change their status in society (Eagly, 1995). A second
possibility is that women have experienced greater role
conflict than men, and as a result have synthesized seemingly
diverse roles in their own lives (e.g., employment, marital
status, parenting) (Kramer & Melchior, 1990; McBroom, 1987).
The Relationship of Social Cognitive Reasoning and Gender to 
Gender Role Orientation
The expected association between social cognitive 
reasoning and attributions about others in social contexts was 
not found in the present study. This result appears to 
conflict with Kramer and Melchior (1990) who found a 
significant relationship between social cognitive reasoning and 
egalitarian expectations about mens' and women's roles. This 
discrepancy could be related to sampling selection and the 
methodology used in the two studies. First, Kramer and
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Melchior's (1990) sample was comprised of high school freshmen, 
college freshmen, and college seniors. Perhaps, the 
relationship between social cognitive reasoning and gender role 
orientation is more pronounced in this age range, relative to 
later life stages. Along these lines, Havighurst (1972) and 
Katz (1986) suggest that achieving mature relationships with 
others, achieving a gender role, and preparing for intimacy are 
important tasks for youth.
Second, Kramer and Melchior (1990) assessed respondents' 
gender role expectations about self using an open-ended 
interview. In the present study, participants formulated 
attributions about others portrayed in gender role situations, 
and rated others on a 7-point Likert scale. Failure to find 
the expected outcome does not call into question previous 
findings (Kramer & Melchior, 1990), but does point to the need 
to examine more closely relationships among social cognitive 
reasoning and adult gender role orientation, and the relation 
between attributions about others and attributions about self.
Overall, participant gender accounted for no more than 7% 
of the variance in gender role situation ratings (i.e., 
negatively-valued or socially undesirable attributions of 
targets). The size of the effect is in line with reported mean 
differences on the BSRI (i.e., self-ratings) (Blanchard-Fields
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et al., 1994; Feldman et al., 1981). Thus, these data indicate 
that men and women rated the targets in gender role situations 
similarly and when there were differences, the mean differences 
were very small. Along these lines, Hyde and Plant (1995) 
reported that of the studies included in their critique of 
psychological gender differences and effect size, there were 
more gender differences (25%) falling in the range of effect 
sizes close-to-zero (d “ 0-0.10) than other effects in 
psychology (6%). Thus, one important direction for research 
might be to investigate gender role orientation along other 
dimensions, such as behaviors, beliefs, and interests, in order 
to understand the processes that create small and larger gender 
differences (see Ashmore, 1990; Blanchard-Fields et al., 1994; 
Hyde & Plant, 1995).
Implications and Future Directions
There are several limitations to this study which suggest 
a direction for further research. First, the method for 
assessing respondents' attributes of others in instrumental and 
expressive situations may have restricted their response style. 
Along these lines, many of the participants said they believed 
that they could give a more complete evaluation of the target 
if they could write a short narrative. They said this would 
allow them to express their own thoughts and beliefs about men
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and women, and more importantly, how they would behave in a 
similar situation. Thus, a narrative style of responding might 
be an important direction to pursue (see Ashmore, 1990; 
Blanchard-Fields, 1994). This change in methodology would 
conceptualize gender role orientation from the individuals' 
perspective rather than from the perspective of the 
experimenter (see Blanchard-Fields et al., 1994; Marecek,
1995). For example, allowing participants to respond in a 
narrative form may tap into the "meaning" of instrumental and 
expressive from the individual's point of view (Ashmore, 1990; 
Blanchard-Fields, et al,, 1994; Spence & Sawin, 1985).
Second, given the lack of relationships found between 
life stage experience and gender role orientation, perhaps the 
present criteria for defining life stage groups was inadequate. 
To this end, future studies might adopt life stage alternatives 
that are not parenting-based, such as individuals establishing 
or maintaining a career or engaged in dual-career relationships 
(e.g., Cunningham & Antill, 1984; Erdwins et al., 1983; Super, 
1990). Morever, parsing the adult lifespan into five different 
groups was only one way to look at these data. An alternative 
direction for future research could be to adopt a correlational 
approach (e.g., correlate chronological age with outcome 
measures).
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Third, the relationship between social cognitive 
reasoning and gender role orientation needs to be investigated 
further. Perhaps Kramer and Melchior's (1990) measure of 
social cognitive reasoning predicts attributions about self, 
assessed in their study, but not attributions about others, as 
was assessed in the present study. Alternatively, perhaps the 
social paradigm beliefs measure used here is more appropriate 
with open-ended methods of assessing gender role expectations 
(Kramer & Melchior, 1990), but somewhat less congruent with a 
Likert scale format which was used in the present study.
Fourth, it is imperative that gender role orientation be 
assessed from multiple criteria. To date, the majority of 
investigations of adult gender role differences have used 
personality variables to characterize an individual's gender 
role orientation. The present investigation marks a turning- 
point in the direction toward assessing gender role orientation 
from multiple perspectives, by adding two dimensions beyond 
gender-related personality attributes: attitudes toward gender
role issues and expectations about others in gender role 
situations. Future research needs to address attributes of 
gender beyond those assessed here, including stereotypes, 
behavior, social relationships, interests, and abilities, all 
of which must be considered within a social context (Ashmore,
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1990; Ashmore 6 Del Boca, 1986; Blanchard-Fields et a l ., 1994). 
Furthermore, it is important to have multiple measures of these 
attributes. A multi-method approach would serve to clarify and 
refine the meaning of gender role orientation. For instance, 
it could be the case that probabilistic behaviors related to 
issues of gender differ from actual behaviors in the following 
way. An individual may say that both men and women should be 
concerned about a child's welfare, but when it comes down to 
it, the same person may say that women should be primarily 
responsible for child care.
Finally, it is relatively easy to make erroneous 
interpretations and conclusions with cross-sectional analyses 
(Back & Bourque, 1970). To this end, the life stage group 
differences found here may be the result of the environments 
which the various cohorts experienced. That is, women of the 
1940s were likely to raise their daughters to be passive, 
accomodating and guarded with their feelings. In contrast, 
women of the 1970s were likely to raise their daughters to be 
goal-oriented, independent, and assertive. Furthermore, the 
conclusions drawn from this investigation must not be 
generalized beyond the segment of the population sampled (i.e., 
presence or absence of marriage, presence or absence of 
children, and the age of children).
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Dear Sir or Madam,
You are being asked to participate in a research project examining 
developmental aspects of personality characteristics. The study 
involves completing several questionnaires. The packet consists of a 
number of questionnaires. For example, in one you will be asked to 
describe yourself in terms of a list of characteristics, and in another 
you are asked to respond to a list of statements concerning issues 
related to the causes of conflict in relationships with friends.
Finally, you will be asked to provide some general background 
information. The questionnaire packet will take approximately one and 
one-half to two hours to complete.
This study is part of my dissertation research, and is directed by 
Fredda Blanchard-Fields, Ph.D. As further assurance of the integrity of 
this study, it has been approved by the Human Subjects Committee of the 
Psychology Department at Louisiana State University. Participation in 
this study is voluntary. You, the participant, have the right to 
withdraw from the study at any time without question. Your responses 
are anonymous. This consent form with your signature will be detached 
from the questionnaire packet and will never appear other than on the 
consent form, which will be kept in a separate file.
I thank you in advance for your participation. Your signature on 
this form indicates that you understand its contents and agree to 
participate. If you have any questions prior to giving your consent or 
at any time during your completion of the questionnaires please feel 
free to contact me at the Department of Psychology, L5U (504-388-8745) 
or at home (504-336-4319). I have included a comments page at the end 
of the packet and welcome any comments you have regarding the study.
Sincerely,
Lynda Suhrer-Roussel, M.S.






Age: ______  Sex: ______





Total number of years married: _____
Number of years married to present spouse: ______
Number of children: ______
Individual ages of each child presently living at home: 
Individual ages of each child presently living away from home:






Is English your first language? Yes NO
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Years of Education: Number of grades completed 0 - 1 2  ______
High school equivalent (12) ______________
Technical school (13) _____________________
Associates Degree (14) ____________________
Bachelors Degree (16) _____________________
Masters Degree (18) ________________________
Ph.D., M.D., J.D. (21) ____________________
Other (specify) ____________________________
If you are presently a student please indicate what year at the
appropriate level: Undergraduate ______  Graduate_______
Occupation (please be specific: i.e., mechanic, teacher, etc.);
If retired, occupation before retirement:




Spouse's years of education:
Number of grades completed 0-12_______
High school equivalent (12) __________
Technical school (13) _________________
Associates Degree (14) ________________
Bachelors Degree (16) _________________
Masters Degree (18) ___________________
Ph.D., M.D., J.D. (21) ________________
Other (specify) ________________________
If your spouse is presently a student please indicate what year 
at the appropriate level: Undergraduate   Graduate
Spouse's occupation (please be specific: i.e., mechanic,
teacher, etc.): ____________________________________________
If retired, spouse's occupation before retirement:




What is your family's total annual household income before 
taxes and other deductions? (circle the category number)
1 Less than $15,000
2 $15,000 to $19,999
3 $20,000 to $24,999
4 $25,000 to $29,999
5 $30,000 to $34,999
6 $35,000 to $39,999
7 $40,000 to $44,999
8 $45,000 to $49,999
9 $50,000 to $59,999
10 $60,000 to $74,999
11 $75,000 to $99,999




Gender Role Situations in Social Contexts 
Boo*/Family:
1. Person Y is at home with their child who is ill. The 
child's fever begins to climb, Person Y phones the doctor's 
office but is told the doctor is booked until tomorrow at noon. 
Person Y considers taking their child to another doctor but 
cannot find copies of the child's medical records. Person Y 
decides to take the child to their regular doctor and when 
Person Y arrives, Person Y demands that their child be seen 
immediately.
Work;
2. Person X is contemplating a career change. Instead 
of keeping it to themselves, Person X has discussed the 
situation with their boss, Person Y. Person Y believes the 
employee, Person X, needs time to evaluate their options.
Person Y decides to give Person X a week away from the office 
in order for them to make a decision.
Homo/Family:
3. For the past two years Person Y has applied for a 
teaching position at an out of state college. This year they 
were accepted. Shortly after they arrive, Person Y receives a 
phone call from a family member who tells Person Y that their 
grandparent is very ill and is not expected to live long.
Person Y decides to spend time with their grandparent and turns 
down the teaching position.
Work:
4. Person Y has fifteen years experience with a large 
international corporation. Person Y is responsible for the 
firm's successful business in Japan and travels there 
frequently. Several months ago Person Y requested a vacation. 
However, the day before the vacation begins. Person Y is asked 
to make a trip to Japan. Person Y discusses the conflict with 
their supervisor, explaining that the vacation was approved in 
advance and that they will make the Japan trip after the 
vacation.
Co-Worker;
5. Person X and Person Y work at a bank and share the 
same office. A co-worker frequently asks Person X to have a 
drink after work. The co-worker has been informed that Person 
X is engaged and not interested, but the co-worker keeps 
insisting. Person X confides in Person Y. Person Y decides to 
discuss the situation with the co-worker.
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HoM/raally:
6. Person Y and Person X have careers and are expecting 
their first child. Person X recently received an important 
promotion in terms of job security and pay but with greater 
demands. Both Person Y and Person X believe it is important 
that Person X continue to succeed in their career. Person Y 
decides to work at home part-time and take care of the baby. 
Work:
7, Person Y works at a local hospital. Person Y's 
supervisor has asked them to write a proposal justifying the 
use of a computer at work, so that the hospital will purchase a
computer. Person Y enrolls in writing and computer skills
courses at the local college. Person Y explains to the 
supervisor that since both courses will be beneficial to the 
job in the long run, they would like a day off of work to 
attend the classes.
Economic Consumer:
6. Person Y is planning a trip across the country to 
visit relatives. An article in the local paper advertises 
reduced airline fares for the next three days, if customers 
have a newspaper coupon. Person Y calls the airline and finds 
out that coupons are printed only in major city newspapers, and 
since Person Y lives in a small town they cannot obtain one 
from the local paper. Person Y phones a friend in a large city




Social Context and Gender Role Situations 







5 Co-worker *N. S.
6 Home/Family *N. S.
7 Work Instrumental
8 Economic consumer Instrumental
* Note. Instrumental and expressive ratings were not 




Final Gender Role Situations in Social Contexts 
Hom/raaiXy:
1. Person Y is at home with their child who is ill. The 
child's fever begins to climb, Person Y phones the doctor's 
office but is told the doctor is booked until tomorrow at noon. 
Person Y considers taking their child to another doctor but 
cannot find copies of the child's medical records. Person Y 
decides to take the child to their regular doctor and when 
Person Y arrives, Person Y demands that their child be seen 
immediately.
Work:
2. Person X is contemplating a career change. Instead 
of keeping it to themselves, Person X has discussed the 
situation with their boss, Person Y, Person Y believes the 
employee, Person X, needs time to evaluate their options.
Person Y decides to give Person X a week away from the office 
in order for them to make a decision.
Hom/raaily:
3. For the past two years Person Y has applied for a 
teaching position at an out of state college. This year they 
were accepted. Shortly after they arrive. Person Y receives a 
phone call from a family member who tells Person Y that their 
grandparent is very ill and is not expected to live long.
Person Y decides to spend time with their grandparent and turns 
down the teaching position.
Work:
4. Person Y has fifteen years experience with a large 
international corporation. Person Y is responsible for the 
firm's successful business in Japan and travels there 
frequently. Several months ago Person Y requested a vacation. 
However, the day before the vacation begins, Person Y is asked 
to make a trip to Japan. Person Y discusses the conflict with 
their supervisor, explaining that the vacation was approved in 





Sample Gender Role Situation with Rating Scale
Tom / Anne has fifteen years experience with a large 
international corporation. Tom / Anne is responsible for the 
firm's successful business in Japan and travels there 
frequently. Several months ago Tom / Anne requested a 
vacation. However, the day before the vacation begins, Tom / 
Anne is asked to make a trip to Japan, Tom / Anne discusses 
the conflict with his / her supervisor, explaining that the 
vacation was approved in advance and that he / she will make 
the Japan trip after the vacation.
Rate Tom / Anne on each of the following items. Circle 
the number {1-7) corresponding to your response. Choose only 
one number for each item. Rate Tom / Anne on every item.
Independent
1 2 3 4 5 6 7




1 2 3 4 5 6 7




1 2 3 4 5 6 7




1 2 3 4 5 6 7
i 1 1 1 I 1 1
Not Very
Much Much
Sensitive to the needs of others
1 2 3 4 5 6 7
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Willing to take a stand 
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Instructions: Respond to N c h  of the following statements by selecting ona of
tha answar choices balow tha atatamant. Circla the number corraaponding to your 
choica.
1. It ia mora important for a wifa to halp har huaband'a caraar than to hava a 
caraar heraelf-
1 2 3 4 5 6
J________ I__________ I____________I____________I__________ L
strongly moderately agraa diaagraa modarataly strongly
agraa agraa slightly slightly diaagraa diaagraa
mora than mora than 
diaagraa agraa
2- Tha idaa of young girls participating in Littla Laagua basaball competition 
is ridiculous.
1 2 3 4 5 «
J_________I__________ I____________ I___________ I__________ L
strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly diaagraa diaagraa
mora than mora than 
diaagraa agraa
3. Tha ralativa amounts of time and energy devoted to a caraar on tha ona hand, 
and to home and family on tha other hand, should be determined by one's personal 
dasiras and interests rather than by one's sax.
1 2 3 4 S 6
J_________I__________ I____________ 1___________ I__________ L
strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly disagree disagree
mora than mora than 
diaagraa agraa
4. It ia mora important for a woman to keep har figure and dress becomingly 
than it ia for a man.
1 2 3 4 5 6
J________ I___________I____________I____________I__________ L
strongly modarataly agraa disagree modarataly strongly
agraa agraa slightly slightly diaagraa disagree
more than mora than 
disagree agraa
5. Tha old saying that "a woman's place is in tha home" ia still basically true 
and should remain true.
1 2 3 4 5 6
J________ I__________ I____________ I___________ I__________ L
strongly modarataly agraa diaagraa moderately strongly
agree agraa slightly slightly diaagraa diaagraa
mora than mora than 
disagree agraa
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6. A womti should refrain from being too competitive with men end keep her
peace rather than show a man he ia wrong.
1 2 3 4 5 6
J_________I__________ I_ _ _ _ _ _ _ _ _ _ _ _ _ _ I__________I____________L
strongly moderately agree disagree moderately strongly
agree agree slightly slightly disagree disagree
more than more than 
disagree agree
7. A woman whose job involves contact with the public, e.g., salesperson or 
teacher, should not continue to work when she is noticeably pregnant.
1 2 3 4 5 6
J_________I__________ I____________ 1__________I____________L
strongly moderately agree disagrea moderately strongly
agree agree slightly slightly disagree disagree
more than more than 
disagree agree
8. The husband should take primary responsibility for major family decisions, 
such as the purchase of a home or car.
1 2 3 4 5 6
J_________I__________ 1____________ I__________I____________L
strongly moderately agree disagree moderately strongly
agree agree slightly slightly disagree disagree
more than more than 
disagree agree
9. In groups that have both male and female members, it is appropriate that top 
leadership positions be held by males.
1 2 3 4 5 <
J_________I__________ 1____________ I__________I____________L
strongly moderately agree disagree swderately strongly
agree agree slightly slightly disagree disagree
more than more than 
dlsagree agree
10. Unless it is economically necessary, married women who have school-aged 
children should not work outside the home.
1 2 3 4 5 6
J_________I__________ I____________ I__________I___________ L
strongly moderately agree disagree moderately strongly
agree agree slightly slightly disagree disagree
more than more than 
disagree agree
11. If there are two candidates for a job, one a man and the other a woman, 
and the woman is slightly better qualified, the job should nevertheless go to 
the man because he is likely to have a family to support.
1 2 3 4 5 6
J_________I__________ I____________ I__________I____________L
strongly moderately agree disagree moderately strongly
agree agree slightly slightly disagree disagree
more than more than 
disagree agree
12. Marriage ia a partnership in which tha wifa and husband ahould shara tha 
economic raaponaibility of supporting tha family.
1 2 3 4 5 6
1 i 1 1 1. __  1
strongly modarataly agraa disagree modarataly strongly
agraa agraa slightly slightly diaagraa disagree
mora than mora than
diaagraa agraa
13. A woman should not accapt a caraar promotion if it would require har family
to mova and har husband to find anothar job.
1 2 3 4 5 6
1 I 1 1 i 1
strongly modarataly agraa disagree modarataly strongly
agraa agraa slightly slightly diaagraa disagree
mora than mora than
disagree agraa
14. A married woman 1who chooses not to hava children because she prefers to
pursue har caraar should not faal guilty.
1 2 3 4 5 G
1 1 1 1 i - ... - 1
strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly diaagraa disagree
mora than mora than
diaagraa agraa
IS. Unless it is economically necessary, married woman who hava preschool-aged
children should not work outsida tha home.
1 2 3 4 5 6
1 1 1 .... 1 1 1
strongly modarataly agraa disagree modarataly strongly
agraa agraa slightly slightly diaagraa disagree
mora than mora than
diaagraa agraa
16. It ia generally Ibatter to hava a man at tha head of a department cong>osed
of both man and woman employees.
1 2 3 4 5 6
i 1 1 1 1 i
strongly modarataly agraa disagree modarataly strongly
agraa agraa slightly slightly disagree disagree
mora than mora than
disagree agraa
17. A husband should not faal uncomfortable if his wifa earns a larger salary
than ha does. 
1 2 3 4 5 6
1 1 _ 1 1 1 . .  1strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly diaagraa diaagraa
mora than mora than 
diaagraa agraa
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10. It la *11 right for woman to hold local political offleas.
1 2 3 4 5 6
l 1 1 1 1 1
strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly diaagraa diaagraa
mora than mora than
diaagraa agraa
19. A mala atudant and a famala atudant arai aqually qualifiad for a cartain












strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly alightly diaagraa disagraa
mora than mora than
diaagraa agraa
20. Tha uaa of profana or obscana languaga by a woman is no mora objactionabla
than tha sama usags by a man.
1 2 3 4 5 6
strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly di sagraa disagraa
mora than mora than
di sagraa agraa
21. It ia cartainly accaptabla for boys, tas wall as girls, to play with dolls.
1 2 3 4 5 6
1 1 I 1 i 1
strongly modarataly agraa diaagraa modarataly strongly
agraa agraa slightly slightly disagraa disagraa
mora than mora than
diaagraa agraa
22. Girls ahould primarily ba counaalad to antar "feminine" vocations such as
nursing, public school taaching, library acianca, ate.
1 2 3 4 5 «
atrongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly di sagraa disagraa
mora than mora than
di sagraa agraa
23. Woman ahould not faal inhibitad about competing in any form of athletics.
1 2 3 4 5 6
1 1 i 1 1 1
strongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly diaagraa disagraa
mora than mora than
disagraa agraa
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24. Parants should ancouraga just ss much indapandanca in thair daughtars as :
thair son*.
1 2 3 4 5 6
1 1 1 1 _ _ 1 1
strongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly disagraa disagraa
mora than mora than
disagraa agraa
25. Homan ahould ba isbla to compata with iman for jobs 1that hava traditionally
balongad to man, such as talaphona linaman*
1 2 3 4 5 6
i l I 1 1 1
strongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly disagraa disagraa
mora than mora than
disagraa agraa
26. It la O.K. for a wifa to ratain har maidan nama if aha wants to.
1 2 3 4 S 6
strongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly disagraa disagraa
mora than mora than
disagraa agraa
27. Thara is no raason why a woman should not ba praaidant of tha Unitad
Statas.
1 2 3 4 5 C
1 1 1 1 1
atrongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly disagraa disagraa
mora than mora than
disagraa agraa
28. Caraar aducation for boys should hava highar priority with parants and
taachars than caraar aducation for girls.
1 2 3 4 5 6
I 1 1 1 1 .... 1
strongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly disagraa diaagraa
mora than mora than
diaagraa agraa
2 9. Evan though a wifa works outaida tha horns, tha husband should ba tha main
braadwinnar and tha wifa ahould hava tha raaponaibility for running tha
housahold•
1 2 3 4 5 6
1 1 1 1 1 I
strongly modarataly agraa disagraa modarataly strongly
agraa agraa slightly slightly disagraa diaagraa
mora than mora than
disagraa agraa
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30. In elementary school, girls should wear drsssss rather thsn slscks to 
school.
1 2  3 4 5 6
J_________I__________ I____________I___________ I___________ L
strongly moderately sgrss dlssgrs* modsrstsly strongly
agrss sgrss slightly slightly dlssgrss dissgrss
mors thsn mors thsn 
dissgrss sgrss
31. It 1s accsptabls for a woman to bscoms a msmbsr of ths church clsrgy.
1 2  3 4 5 6
J_________1__________ I___________ I I----------- L
strongly modarataly sgrss dissgrss modsratsly strongly
agrss sgrss slightly slightly dissgrss dissgrss
mors than mors thsn 
dissgrss sgrss
32. It is accsptabls for s woman to hold important slsctsd political offless in 
stats and national govsrnmsnt.
1 2 3 4 5 6
J__________I__________ I__________ I___________ I___________ L
strongly modarataly sgrss dissgrss modarataly strongly
agrss sgrss slightly slightly dissgrss dissgrss
mors than mors than 
dissgrss agrss
33. It is not a good Idas for s husband to stay horns and cars for ths children 
whils his wifs is employed full-time outside ths home.
1 2 3 4 5 6
J----------1__________ I__________ I___________ I___________ L
strongly modsratsly sgrss dissgrss moderately strongly
agrss agree slightly slightly dissgrss dissgrss
mors thsn mors thsn 
dissgrss agrss
34. Ths only reason girls need career education is that they may not marry or 
remain married.
1 2 3 4 S 6
J__________ I__________ 1__________ I___________ I___________ L
strongly modsratsly sgrss dissgrss moderately strongly
agrss agrss slightly slightly dissgrss dissgrss
mors than mors than 
dissgrss sgrss
35. There is no particular reason why a man ahould always offer his asst to a 
woman who is standing on a crowded bus.
1 2 3 4 5 «
J__________1__________ I__________ I___________ I___________ L
strongly modsratsly sgrss dissgrss modsratsly strongly
agrss agrss slightly slightly disagree disagree
siore thsn mors than 
disagree agree
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36. Man ahould ba abla to compata with woman for jobs that hava 
baIongad to woman, auch aa talaphona oparator.
1 2 3 4 5 6
J---------------------1___________________I________________ I___________________ I________________ L
strongly modarataly agraa diaagraa modarataly atrongly
agraa agraa slightly slightly diaagraa diaagraa







This questionnaire is about how people think about people, 
relationships, and social institutions. There are no right or 
wrong answers— we are just interested in the ideas you have 
about human nature.
Read each item and choose the statement (that is, 'a', 'b',
'c') that best represents your view on the topic. Then circle 
the letter corresponding to that statement on the answer sheet 
provided. If none of the statements is exactly like your own 
thoughts, choose the one that comes closest— only eirelo on* 
answer. If you agree with one part of the statement, but not 
the other part, base your answer on the second part (the part 
that States "this la because.. .
1 a. You cannot know a person completely. This is because
getting to know a person in a particular way means not getting
to know him or her in some other way.
b. You cannot know a person completely. This is because a
person seems different all the time depending on what part of
him or her you are looking at.
c. You cannot know a person completely. This is because
after a long enough time a person's real self emerges, allowing 
you to see what makes him or her tick.
2 a. There are absolute moral principles. This is because 
some behaviors are universally wrong (i.e., wrong everywhere) 
and there is no justification for going against them.
b. There are non-absolute moral principles. This is 
because we each form a set of consistent rules to guide our 
lives, which make the most sense in terms of our overall life 
goals.
c. There are no absolute moral principles. This is because 
morality is personal, and people have different ideas about 
what morality is.
3 a. Our country generally does what's right. This is 
because we have moral imperative on our side when we make 
political and economic decisions.
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b. Our country sometimes does not do what's right. This Is 
because questionable actions are sometimes necessary to bring 
about needed results.
c. Our country can try to do what's right. This is because 
when principles and reality conflict, we can redefine them in 
exploring solutions which take both into account, but are not 
perfect.
4 a. Dissension is not necessarily dangerous. This is 
because you can never say for sure that giving in to dissenters 
will cause problems later because life is unpredictable.
b. Dissension is a dangerous thing. This is because 
surrendering to dissenters places you at the mercy of anyone 
who wants to impose his or her ideas on society.
c. Dissension is a healthy sign. This is because if you 
oppress others unnecessarily you might destroy yourself in the 
process and become inhuman.
5 a. Frame of mind sets the stage for whether you can work 
with someone. This is because if you like someone and expect 
to work well with him or her you probably will, but if you have 
a bad attitude you may not.
b. It's difficult to tell what influences whether you can 
work with someone. This is because feeling uncomfortable with 
a new person can generate a vicious cycle of feelings between 
you, with neither knowing how these came about.
c. Personality determines whether you can work with someone. 
This is because there are certain types of personalities which 
are innately compatible and you know immediately whether you 
can work with such a person.
6 a. Change is unnatural. This is because people need 
traditional values in order to correct society's problems and 
deviating from such values would be destructive.
b. Change is natural. This is because nothing lasts
forever and each new generation brings its own changes.
c. Change is natural. This is because there will always be
problems, whose solutions may dramatically change old ways of
thinking.
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7 a. You can't know immediately whether you'll end up liking 
someone. This is because feelings constantly change, evolve, 
and take different forms as you get to know the person.
b. You can know immediately whether you'll end up liking 
someone. This is because there are certain types of people you 
don't like, who are not compatible with you, and you can sense 
this upon the first meeting.
c. You can't know immediately whether you'll end up liking 
someone. This is because you may like or not like the person 
depending on characteristics of the person you see at any given 
moment, which influences your view of him or her,
8 a. In a war, both sides have valid points of view. This is 
because each side sees different aspects of the problem and 
thus reaches different conclusions.
b. In a war, there is usually a right side and a wrong 
side. This is because if both side3 disagree, logically they 
couldn't both be right.
c. In a war, both sides contribute to the problem. This is 
because they belong to the same world and are part of the 
problems that exist in that world.
9 a. There can never be a perfect society. This is because
everyone has a different conceptions of what such a society 
would be like, and there can never be enough consensus on what 
to work toward.
b. There may someday be a perfect society. This is because 
with the development of technology and the social sciences we 
should be able to rid the world of its medical, psychological 
and economic problems.
c. There can never be a perfect society. This is because
every feature of a society carries with it advantages and
disadvantages, so that no society has only good points.
10 a. There is a right person for everyone. This is because
some people just belong together since they have the same type 
of personality and as a result are perfectly compatible.
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b. There is no one right person for anyone. This is 
because relationships form on the basis of who's there at the 
right time, whether these people want a relationship, and can 
make it work.
c. There is no one right person for anyone. This is 
because characteristics you find attractive will also seem 
unattractive in some ways.
11 a. Beauty is something objective. This is because some 
features of a person's looks are considered aesthetically 
pleasing, with people agreeing on what these features are and 
who possesses them.
b. Beauty is something subjective. This is because how you 
look to someone, such as through the eyes of love, influences 
whether you find him or her beautiful.
c. Beauty is not something objective. It is not a thing, 
but a process which grows, evolves an becomes deeper as a 
relationship unfolds.
12 a. Men and women periodically change. This is because 
people seek change and growth and express more parts of 
themselves as they get older.
b. Men and women are not likely to change. This is because 
it is in the nature of things that people are content with the 
way things are, so men will continue to perform some roles, and 
women others.
c. Men and women constantly change. This is because people 
are always changing and trying out whatever new roles happen to 
be facing them at the time, and there is no real order to this 
process.
13 a. People are essentially contradictory. This is because 
people are simply full of contradictions in how they act, and 
we cannot hope to understand these contradictions, no matter 
how hard we try.
b. People are not essentially contradictory. This is 
because you see contradictions in another's actions only if you 
are thinking in a faulty manner, or in other words, if you are 
making an error.
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c. People are essentially contradictory. This is because 
people are always changing and becoming someone new, which 
contradicts the old self.
14 a. Personality may or may not be molded in childhood. This 
is because it is continually influenced by the environment, but 
also influences it, so we can;t say for sure where personality 
comes from.
b . Personality is molded in childhood. This is because 
it's influenced by one's parents, peers, teachers, etc., and 
once it's formed in this way, it's set.
c. Personality is not molded in childhood. This is because 
it continually changes to fit the immediate environment, in 
order to adapt and obtain what's needed to get along in life.
15 a. It is difficult to predict whether a marriage will last. 
This is because marriage depends on the active commitment of 
the partners, and if the commitment is there, existing 
differences can be appreciated and worked out.
b. It is possible to predict whether a marriage will last. 
This is because marriage involves finding the right person, and 
when two people who are right for each other get married, it 
should be a success.
c. It is not possible to predict whether a marriage will 
last. This is because the selection of a spouse and the 
success of a marriage has a lot to do with factors beyond your 
control.
16 a. A problem in the family or an organization can usually 
be traced to one person. This is because that person, for 
whatever reason, has problems which lead to problems with the 
other people, causing contention in the group.
b, A problem in the family or an organization cannot 
usually be traced to one person. This is because when problems 
arise in the functioning of the group, this changes how persons 
act and interact.
c. A problem in the family or an organization is usually a 
question of point of view. This is because looking at the same 
group, some people will see a problem and others will not, 
depending on how they look at the situation.
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17 a. There should be tough, mandatory sentences for certain 
crimes. This is because society is obligated to discourage 
such actions in order to make life safe for its citizens.
b. There should be no mandatory sentences for any crimes. 
This is because every case is different and each has to be 
evaluated on its own.
c. There can be mandatory sentences for crimes but this 
will create still new problems. This is because in order to 
have a crime-free society, something else, such as personal 
liberty, is sacrificed.
18 a. People should never be allowed to act deviantly. This 
is because norms of behavior are good for society and may be 
respected if we are to have order.
b. People should be allowed to act deviantly under some 
circumstances. This is because rules are useful guides, but 
only when used flexibly; you have to consider the specifics of 
the situation and try to fit the rule to it.
c . People should be allowed to act deviantly under some 
circumstances. This is because you can't judge another's 
actions unless you know about his or her home life, education, 
philosophy, etc., and how he or she saw the situation at the 
time.
19 a. You cannot predict how a child will turn out. This is
because each person copes differently with many life
experiences, and how he or she molds his or her personality and 
life will reflect this creative process.
b. You can predict how a child will turn out. This is 
because parents who follow a certain set of rules in raising 
their children can be certain that they will grow up to be 
well-adjusted adults.
c. You cannot predict how a child will turn out. This is
because life is unpredictable and thus there is no way for a
parent to be sure of the consequences of his or her decisions.
20 a. When somebody is not doing a good job, he or she can 
change. This is because all that's needed to do a good job is 
to put your heart into it and then you can do just about 
anything,
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b. When someone Is not doing a good job, this can be 
changed. This Is because he or she probably has a related 
strength which is not being utilized.
c. When someone is not doing a good job it's unlikely that 
he or she will change. This is because people stay essentially 
the same and either have the ability to do the job or lack it.
21 a. Solving problems requires realizing that there is no 
right solution. This is because there are many different sides 
of a problem and depending on what side you look at, a good 
decision maker needs to recognize that there are different 
solutions.
b. Problem solving is a question of developing new 
perspectives. This is because a good decision maker is able to 
see many sides of a problem and encourage a dialogue in which 
everyone will be heard and contribute to each other's thinking.
c. Solving problems requires quickly coming up with the 
best solution. This is because there is a correct way of doing 
things, and a good decision maker, recognizing this, decisively 
wastes no time putting it into action.
22 a. The most powerful countries do not have the right to use 
their power. This is because what one country views as right 
and just, another may see as unfair and unjust.
b. The most powerful countries have the right to use their 
power. This is because the world operates by survival of the 
fittest an if the strong do not maintain their power their 
existence is threatened.
c. The most powerful countries do not have the right to use 
their power. This is because we're all interrelated and will 
sink or swim together, so countries have got to be 
understanding and cooperative.
23 a. Criminals fit into one category. This is because 
certain kinds of people are born with the personality for 
criminal behavior and are not likely to change.
b. Criminals don't fit into a particular category. This is 
because no two people are exactly alike or act in the same way 
for exactly the same reason.
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c, Criminals are essentially like other people. This Is 
because they, like others, go through different phases In their 
lives, taking on new roles and developing new priorities.
24 a. Change comes neither from the inside nor the outside.
It comes from an interaction of natural changes the person goes 
through with changes in the environment, and how these changes 
are seen by the person.
b. Change comes from the inside. It comes from a change of 
outlook on things; no matter what happens on the outside you 
can always alter your view of things and you will be different.
c. Change comes from the outside. It is for the most part 
forced on us by job changes, financial circumstances, a spouse, 
and the like.
25 a. There is no right or wrong in a disagreement. This is 
because everybody will have a different opinion on the matter 
and there is no way to say one is right and the other wrong.
b. There is usually a right side to a disagreement. This 
is because it is impossible for two sides to be right if people 
disagree— this would be illogical.
c. There is no one side to a disagreement. This is because 
imposing your opinion on another affects everyone involved. 
Including yourself.
26 a. Some countries are very much alike. This is because a 
shared ideology transcends the existing differences among 
countries, even though the differences are important too.
b. No two countries are alike. This is because every 
country operates under differing circumstances, even those 
sharing the same political system.
c. Some countries are indistinguishable. This is because 
the essence of a given political system is the same no matter 
where it is.
27 a. A person's behavior is generally consistent. This is 
because each person works to make sense of him or herself and 
act in a manner consistent with this image; inconsistencies 
that arise are used to develop this sense of self further.
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b. A person's behavior is basically inconsistent. This is 
because each person is a unique, random mix of behaviors, so 
that he or she can be generous one moment and stingy the next.
c. A person's behavior is basically consistent. This is 
because certain types of behaviors are always together, so that 































Instructions: Circls and/or writ* your responses where
appropriate.
1. In general, would you say your health is: {Circle response) 
Poor Fair Good Excellent
2. Have you been under the supervision of a physician Yes No
recently?
(If yes, please describe)
3. Do you have any psychological problems now for Yes No
which you are seeking consultation?
(If yes, please describe)
4. Are you taking any medication at this time? Yes No
(If yes describe and list).
5. Do you have difficulty in reading (i.e., vision Yes No
problems)?
(If yes, please describe).
6. Do you have any difficulties with hearing? Yes No
(If yes, list reason).
7. Do you have any difficulties in writing? Yes No
(If yes, list reason).
8. Have you been hospitalized in the last 5 years? Yes No
(If yes, list reason).
9. Have you suffered from any of the following illnesses in 
the last five years? (circle the appropriate response):
a) Heart attack Yes No
b) High blood pressure Yes No
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c) Diabetes Yes No
d) Emphysema Yes No
e) Cancer Yes NO
f) Stroke Yes NO
g) Ulcers Yes No
h) Arthritis Yes No
i) Other (please specify):
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